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Annotation

The research is expected to contributeh® study of proverbs in foreign language
acquisition to develop intercultural competenceand fill in the gap in foreign language teacher

education.

The research investigates what attitudes English teachers in Turkey and Georgia hav
towards the teaching of proverbs in foreign language classrooms and their knowledge of

proverbs in general.

Theresearch hypothesiss the following:Foreign language teahers underestimate the
significant role of proverbs in forming intercultural competence in foreign language
acquisition; however, designing creative materials will encourage teachers to teach proverbs

in foreign language classes.

The goal of theresearch s t o rai se the teachersd awe
and has suggestions for foreign language teachers to promote the value of proverbs in the

second language teaching classes.
Our study of proverbs was developed to investigatee specificareas:

1. Semantic approach to proverbs about children in English, Georgian and

Turkish languages.
2. English Teachersdéd attitudes towards |

3. Developing Foreign Language Skills and Intercultural Awareness of Young

Students ly Teaching Proverbs in English, Georgian and Turkish Languages.

Thenovelty andtheoretical valueof the research is that it is the first systematic study of
the proverbs in three languages (English, Turkish and Georgian) in the areas outlinec
above.Provdds improve intercultural awareness among students; thus foreign language teacher:

are expected to be inspired by the results of this research.

The Methods used in the studgare comparative (proverbs from three nations, English,
Georgian, and Turkish) andontrastive methods of identification (teachers of English from
Georgia and Turkeyypescriptivemethodsgollection of primary datastatistical/quantitative (the
Survey), and qualitative (idepth interview analysignethods. 177 English language teachers



from Georgia and Turkey participated in the Suryggsearchresultsare presented figures

and tablesand further explanation with summary comments is provided in respective sections.

Research subjects determinng the conceptual framework for the study of proverbs in
foreign language acquisitioim orderto develop intercultural competenand addressing the

importance of teaching proverbs in second language teaching education.

Research target group are 1318 year old pupils as well as field specialists, EFL

met hodol ogy experts, English |l anguage teach

The theoretical value of thestudy isthat it is thefirst systematic study of the proverbs
in three languages (English, Tisk and Georgian) in the directions outlined above. The results
of the study can be used theoretical and practical courses of paremiology and foreign

language teaching.

Research outcomese reflected irtonclusions and recommendationpresented in the
thesis.
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INTRODUCTION

The research is expected to contributeh® study of proverbs in foreign language
acquisition to develop intercultural competenceand fill in the gap in foreign language teacher

education.

The research investigatesat attitudes Englisnteachers in Turkey and Georgia have
towards the teaching of proverbs in foreign language classrooamsl their knowledge of

proverbs in general.

Theresearch hypothesiss the following:Foreign language teachers underestimate the
significant role of provebs in forming intercultural competence in foreign language
acquisition; however, designing creative materials will encourage teachers to teach proverbs

in foreign language classes.

Theresearh ai ms t o r anmarsness ablout the teachingoé provebbs and has
suggestions for designing materials floreign language teachers to promote the value of
proverbsin their foreign language teaching clas€®ecause proverbs improve intercultural
awareness among studentgpreign language teachers are expected to t@meinspired by
the results of this research.

The Aims and Significance of the Study

Proverbs are found to be given insufficient placéearnerinput provided for learners in
foreign language classrooms aoperbs are mostly used as thfilbers. When we check our
class course books, we see that proverbs are a small part of foreign language teaching. Tt
materials used in foreign language classrooms tend to ignore proverbs and do not provids
enough exercisdsr learningthem.

There is a tendendp usegrammarbased courses and teachers are not willing to have
classes using authentic materials. There is almosttudy carried out in Turkey or Georgia

regarding proverb teaching and learning particularly aesondary level from grades 9 to 12.

If various aspects of proverbs are focused on sufficiently in the classroom, teachers car
convey important aspects of the target culture as well as teaching the target language. Proverl
can be suggested as practical language items to present languelyeestuocabulary, culture,

nontliteral language and pragmatics.
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Due to the focus on preparaticits grammaroriented exams, thgystem tensito avoid
the teaching of cultural aspects of the foreign language in high schools. | suggesittitat
normsare interesting to study for many reasons. Through proverbs, we can extract many idea:
on how we think, how we conceptualise and categorise the world, and how we transmit
traditional folk knowledge from generation to generation. The potentials and cbiotmg that
proverbs can have for the development of

communicative competence.

Our study of proverbs is conducted in three directions:

1. Semantic approach to proverbs about children in English, Georgianuakidhr
languages.

2. English Teachersdéd attitudes towards |
3. Developing foreign language skills and intercultural awareness of young students

by teaching proverbs in English, Georgian and Turkish languages.

The Methods used in thestudy are comparative (proverbs from three nations, English,
Georgian, and Turkish) and contrastive methods of identification (teachers of English from
Georgia and Turkey); descriptive methods; collection of primary data; statistical/quantitative (the
Survey), and galitative (indepth interview analysis) methods. 177 English language teachers
from Georgia and Turkey participated in the Survey. Reseasilits are presented in figures

and tables, and further explanation with summary comments is provided in resgections.

Research subjects determining the conceptual framework for the study of proverbs in
foreign language acquisition in order to develop intercultural competence, and addressing the
importance of teaching proverbs in second language teaching education.

Research target group are 1318 year old pupils as well as field specialists, EFL

met hodol ogy experts, English |l anguage teach

The theoretical value of the studyis that it is the first systematic study of the proverbs
in three languages (English, kish and Georgian) in the directions outlined above. The results
of the study can be used theoretical and practical courses of paremiology and foreign

language teaching.
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Research outcomes are reflecteg¢damclusions and recommendationpresented in the
thesis.

The Structure of the Thesis:The dissertation consists of 5 (five) chapters; each chapter
has its own sulgchapters. Research outcomes are reflected in Conclusions and
Recommendations, followed by Reference List and 4(four) appendesstionnai: English
Teachers' Attitudes Towards Proverbs; The number and percentages of the participant teacher
answers divided by the cities (Thilisi, Akhaltsikhe, Ordu)sualizing English, Turkish and

Georgian Proverbs for Intercultural Competence; A lighefproverbs used in our research.
The Parts of the Thesis

In the first chapter, | try to show the background to the study and make an outline of the
research. | want to show how important it is to study the proverbs in foreign language teachinc
and reasorfor more frequent use of proverbs in foreign language clasdeg.to reach an
acceptable definition of this paremia to single out its characteristic features and to talk abour
general problems connected to the theory of proverbs.

In the second chapter,because proverbs are characteristics for certain members of
society and differentiate these people, | try to show that proverbs are verbal systems relevant t
the culture in the society. The frequency of their use also makes one of the important element
that helps sustain cultures longer in this modern and complex wdddus on how proverbs
and culture are interrelated and then try to show the role of proverbs in forming

intercultural awareness in the process of foreign language teaching.

The third chapter of the study is more specific as it analyses the semantic models of
proverbs related to children in Turkish, Georgian and English languages and cultures. For this
purpose,116 proverbs English-56, Turkish-30, and Georgia30) were collected in Englig
Georgian and Turkish languages. Identification was based on the presence of theitdeins
daughter, son, m ohe btreature afntrek prévarb. Wfterwards, the proverbs
were grouped on the basis of similarity of meaning realised on explicit and implicit levels of the

proverb. Altogetherl0 semantic models were identified.

In the fourth chapter, Itrytodrawthepi ct ure i n English teac!
in Turkey and Georgia related to proverb instruction so thathotht st udent sé and
awareness about proverb teaching can be raised and suggestions can be offered. In order to ¢

English Teaches 6 atti tudes towards | earning and t

12



guantitative approaches were used, and a questionnaire was answergddmglish Teachers
in two different countries, Georgia and Turkey.

Aims of the Questionnaire:

1- Englishteachers' attitudes towards the learning and teaching of English proverbs.
2- English teachers' thoughts about their knowledge of English proverbs.

3- English teachers' practice in teaching English proverbs in the classrooms.

In the fifth chapter, after taving done a comparati@ntrastive study of semantic
structures of the proverbs related to children and their educati@yel create@xercises and
ways to be used in teaching. | aim to see whether the principléscirn i | proverbs dn

English, Turksh, and Georgian natioman be taught to children at grades 9 tsdl2ool level.

I n this chapter, I owi || al so have some |
three nations, English, Georgian and Tur ki s
proverbs. | also designed acdnducted appropriatexercises with pnerbs for intermediate
level proficiency in the target language. The students who were majoring in English and also
studying Turkish as a third language were given the proverbs in their TurkisHeraglish
Language Classes @amtskhelavakheti State Univsity.

In the final part of the research,conclusions will be presented as a result of the analysis
of the implemented research and recommendations will be given for teaching of proverbs in

foreign language teaching classes.
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CHAPTER 1

ENGLISH LANGUAGE AND PROVERB S

1.1  English Language in the World

English teachers could be more effective if they provide their students with a universal
perspective through the teaching of proverbs from around the world. Teaching of proverbs will
also alleviate theelar ner s6 fears of invasion of their
and Georgia. Because proverbs come out of national and universal dimensions, proverbs ha\
similarities betwee communities, especiallye onesclosein culture, geographyra religion.
Exchange of proverbs between cultures shows respect for traditions and history while student
expand their vocabulary in a new language. If the development of the students occurs within thi:

template we will have a basis for a new hope €orilization.

Global diversity, integration and multiculturalism have become educational elements in
language training for companies where employees of the company have the opportunity to worl
in an international environment and to achieve organizationalsg By understanding other
cultures and mentalities, and their influence on behaviour and language, the learner is aware
her own unique cultural background. In the long run, this leads to a smoothing of individual
differences; thus, increases teaneefiveness, improves organizational dynamics. The results of
the relevant research show that global movement results in assimilation into a common culture
However, differences should not prevent us from feeling and understanding other cultures, nc

matterhow different they can be from ours.

Globalization is a fashionable word to describe trends perceived to be dramatically and
relentlessly increasing connections and communications among people regardless of nationalit
and geography (Tobin, 1999). Theneglobalization, which is mainly used in the economy,
includes a wider range of elements and processes of the relationship of these elements such

economic, political, social, environmental and cultural issues.

On the cultural level, local and nationallttires are seen to be increasingly submerged in
an undifferentiated gl obal mass culture, d
exchange of indigenous, traditional, national and local culture with a culture of international

consumption, a# is seen in the global spread of pop, rock, rap music and Hollywood movies, in
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the increasing control of the media corporations by the West and cause a threat against tr
disappearance of minority languagasl cultural practices.

With the help of inoceased communication through telephone, fax and TV, world
communication has become more globally oriented. This lets the companies, families, friends
and many other small gnps with common interests forrtiele-" communities or "cyber"”
communities that tresscend geographical boundaries. However, despite our ability to transfer
information across continents, communication is always based on language to mediate exchan
between individuals within cultures. The information is useless if it cannot be processed

understood.

In many ways, this is already the case of English which iéirnlgaa francaof the era of
globalization. Tourists travelling in different countries, business people attending conferences or
both sides of the Atlantic, and international edisers achieve maximum customer base all by
using English to communicate with others. One of the negative effects of this universal language
is the loss of meaning and understanding versus the availability of information to a wider

audience.

With English as the universal language, we are growing into a "tourist culture” which
helps us to travel in foreign countries without knowing the language and appreciating the culture
of the new country we are in. However, the culture of the new country is oftengnured due
to the ability to communicate with a diverse community, other tourists from another culture, and

with business partners over the internet.

Kachru (1985) described English wosddde with three circle modelWwhich has proven
the most influenti dividing English use into three categoriéghe current sociolinguistic

profile of English may be viewed in terms of three concentric circles:

1 The inner circlerefers to the traditional cultural and linguistic basis of English.

1 The outer circlerepresats the institutionalised nemative varieties in the regions
that have passed through extended periods of colonisation

1 The expanding circlencludes the regions where the performance varieties of the

language are used essentially in English foreigndagg contexts (Kachru, 1985:38k
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Expanding
circle

Outer circle

Eg India,
Nigeria

Eg China,
Russia, Brazil

Figure 1. 1: Kachruds Engl i sh

The inner circlerepresents the traditional basis of English:

UK, USA, Australia, New Zealand, Ireland, Engli<banada, South Africand some of
the areas in the Caribbean.

The outer circlewhich includes the countries in which English is not the native language,
but is due to historical reasons and plays an important role in the country's institutions, either a:

an official language or otherwise. This area includes:

India, Nigeia, the Philippines, Bangladesh, Pakistan, Malaysia, Tanzania, Keoya,
EnglishSouth Africa and noienglish speaking Canada, etc.

The expanding circlecountries where English plays no historical role or the state role,
but, it is widely used as a foreign language or lingua franca. This includes most of the rest of the
people in the world where English language is used for certain limited purposeg, as@&doin
business English:

China, Russia, Japan, Europ®rea, Egypt, Indonesiatc
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1.2 The English Language Status in Georgia and Turkey

Turkey and Georgia, because of their strategic and geopolitical status, are making efforts
in the process omodernization and westernization and accession to the European Union to
achieve and maintain international relations; thus, both countries are motivated to teach and leat
the English language. At the national level, a good knowledge of English langualgetto

nationsod citizens means a promising future

As in other norEnglish speaking countries, the important position of English as an
international language in the world shows itself in the policiethef Turkish and Georgian
education system. In Turkey and Georgia, English language is the most popular medium o
education after Turkish and Georgian languatjfes most widely studied and therefore has an
instrumental feature. The Turkish and Georgiamgleages policy strengthens English at the
expense of other foreign languages and often, the native language. English language i
mandatory for high schools (grades 9 through 12)to follow the European Union standards. In
addition, English is the only foraiganguage that is mandatory lesson at all levels of education

from grade 1.

The fact that English language learning is mandatory and that the majority of the jobs
require English shows that Turkey and Georgia have given priority to English. In ordan to |
the European Union, there is an attempt to standardize English Language Teaching policy a
well as the teaching other foreign languages in accordance with Common European Framewor
in the language policy of Turkey and Georgia. Therefore, the revisgtcutum adopts

communicative approaches and highlights the development of communicative competence.

In matters of education and the importance of English language, teachers and police
officers are expected to know English because it is necessary fooahefg/Nesternization of
the country. Teach and learn with Georgia, a progressive education movement initiated by the
Georgian government since 2010, recruits native English speakerdgactoEnglish alongside
local English teachers in public schoolsoiighout the country of Georgia. It aims to improve

Georgiads nationwide English | anguage profi

However; according to Canagarajah (1999)
native speakers of Ehgh, and it is not necessary to have a naliike command of a language
in order to teach it well. Bailey (2006) and Kar8tein (2009) also agree that some of the best

language classes they have observed have been taught by teachers for whom English was
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foreign or second language. Conversely, some of the worst classes they have observed have be
taught by native speakers.

1.3 Language and Competence

A L an g uisaagbeoad term including linguistic or grammatical competence, discourse
competence, sociolinguistic and sociocultural competence and what might be called textua
competence. Interpretation of the results in"tteenpetence"will be resulted from the appach
to language and the ability to use this knowledge and to produce relevant texts in accordanc
with the situation in which they are used in particulamnguage competenceill be improved
in the context of activities or in the language in its regeab in other words, it will be

developed by practice.

Introduction of language competence to linguistic discourse is usually associated with
Chomsky (1965), in his important book "Aspects of the theory of syntax " , which gives details
in what is now cosidered a classic distinction between competence and performance. We use
language to speak, to write, and to read what others have written or to listen to others when the
are speaking.

Linguistic theory is concerned primarily with an ideal spedis¢erer, in a completely
homogeneous speecbmmunication, who knows its (the speech community's) language
perfectly. It is unaffected by such grammatically irrelevant conditions as memory limitations,
distractions, shifts of attention and interest, and elrarsdom or characteristic) in applying his
knowledge of this language in actual performance (Chomsky, 1965, p. 3).

In the training of qualified teachers of English, the emphasis should be placed on the
development of communicative competence. Dell Hymes$ a@le mi comrdunicdtive
c o mp e tie IO¢2ehe first time. Language congrece in terms of Chomsky (1966 the
i deal speaker [/ listenerds implicit knowl et
and understand sentences oé tlanguage. Bimely, Hymes (1972defined communicative
competence not only as an inherent grammatical competence, but also as an opportunity to u:

the grammatical competence in a variety of communicative situations.

Using the term #fAl angu adhelinguisiicngne commuoieative t o

competences, Thomas (1987) argues that the role of teachers is to help their learners devel
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language competence. In order to do this, teachers should themselves have language competel
to a greater extent than that exjeelcof their students. Teachers should have competence for the
realization of the language that involves explicit knowledge of the language system and how it
works in communication and pedagogic competence that is associated to the language teachit
(Thomeas, 1987: 34).

English language teachers should have basic language skills and knowledge in order to b
effective. Thomas (1987) emphasizes linguistic and pedagogic aspects of language teachin
competence. He points out that in addition to linguistic caemue, a language teacher should
have pedagogic competence, which consists of four components: management, teaching

preparation, and assessment.

According to Bachman and Palmer (1996), many features of language users such as son
general characteristicgheir topical knowledge, affective schemata and language ability
influence the communicative language competence. The most important characteristic is
|l anguage | earnersdéd ability which is compri:
(Bachman, L& F. Palmer, A.S., 1996).

Bachman (1990) thinks that cultural references and figures of speech are important while
|l earning | anguage. Bachmandés framework i s t
suggests thate ability to interpret cultwal references and figures of speech is an important

contributor to the development of sociolinguistic competen&achman, 1990)

This study considers cultural references to include proverbs. In other woodsrbsare
an important part of cultural refences, figurative and functional language and therefore, are
crucial for the development of communicative competence. Proverbs are versatile not only
because they reflect the cultural values and include common standards of participants, but als
are usedo organize speech and implementation of various activities especially indirect speech

which usually acts for faesaving and thus, used as strategies for handling communication.

1.4. Proverbsand Their Various Aspects

Phraseology has much to offer for the development of communicative competence.
Phraseology, which is the study of phrases, is a general term for the study of all phrasa

collocations including the field diparemiology that is the study of proverbs (Mieder, 2004).
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Erasmus of Rotterdam considered the study of proverbs (paremiology) the oldest science o
humanity, in the sense of embracing its wisdom (cited in Muntean, 1969: 36).

Although paremiologists study proverbs & broader and comprehensive way with
reference to anthropology, art, communication, culture, folklore, history, literature, philology,
psychology, religion and sociology, it is in the field of phraseology that linguists have analysed
the grammar, structuresyntax, and form of proverbs. Therefore, phraseology deals with all
formulaic lnguage or phraseological units r om pr overbs t o it el
proverbial expressions to idioms, from greeting formulas to phrasal superstitions (Mieder,
2004:133)

In addition, Cowie (1994:3168) defines phraseology in a general sense as the study of the
structure, meaning, and use of word combinations. Idioms and proverbs are the core o
phraseology, although recent corfnssed approaches include a wide range afrdw
combinations which are largely compositional unlike idiomatic expressions (Granger & Paquot,
2008). Proverbs, idioms, metaphors, phrasal verbs are an important part of natural languag
production which inevitably helps those students overcome thejudaerelated problems by

expanding their vocabulary as well as their understanding of the culture.

My study focuses on proverbs because proverbs are not given englaghsin foreign
language teaching despite the benefits they can bring into the languagssrooms.

Proverbs make our speech fluent, natural and colourful, can allow us to perform certain
communicative functions, and can increase our understanding and awareness of the targ
language and culture. Ignorance of those expressions can crestrigization problems. Most
researchers nowadays believe that the study of modern phraseology is impossible without takin

into account cultural aspects of language (Piirainen, 2007: 208).

It is a weltknown fact to the scholars interested in proverbsttieperfectefinition of
a proverb is considered to be one of the debatable pamteodern paremiology. This is partly
caused by the fact that the proverb has been studied by different sciences such as anthropoloc
art, communication, culture, folklarénistory, literature, philology, psychology, religion, and

sociology.

The definition of a proverb is difficult as it contains a number of essential genre elements
some of which are shared by other representatives of paremias such as maximes, aphorisi

riddles, short fables, etc. Importance and usefulness of proverbs in language classrooms a
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explained from different sides belowlthough these definitions are more complex, still they

lack some fundamental features of proverbs that other definitions have:

According to Taylor, AThe proverb is a ¢
truthful idea about some regularity of the world. A proverb is something which is true but not
always. A proverb is something which is short but not always. Everyhualys what a proverb
i s0 (Tayl oThel@aéhor | ater defines t hreadypr oV
made epigram, sums up the situation effectively, drives home the point, and appeals to the

reader 6s or haomoatr e(r 0&3963cern,s e of

The accuracy of the proverb and its efficiency is emphasised in the following two

definitions:

Levi-Strauss defines the provethss A Le pr ov er (the prawerbpcanadt lieyme n
(Levi-Strauss, 1968). Horace emphasises its lacamie f f ect i ve nARraverkein a n d

the hand is often wor1989:7) t housand wordso (

Besides the abovmentioned definitions, another definition which really deserves

attention is by a Turkish paremiologist Aksoy:

APr over bs oaofquotations which exaress the experience and knowledge the
society formed from yesterday to today in an exact, short and certain judicial form. The accuracy
of a proverb is admitted by the people and they are the largest judiciary at the time pbfalispu
(Aksoy, 1998: 15). The definition shows how their independent meaning sums up the situation

and gives an influential contribution to the whole context.

The following definition stresses the cultural similarities of the proverbs belonging to

various ndions:

AOne nationsd view to every kind of S0
proverbs; however almost all nations have similar meaning proverbs. Regardless of wha
nationality they are, the thought of the people is undoubtedly combined sartie point many
times (Kabakl e, 1994) .

The Georgian linguist M. Rusieshvili remarks that the basis of the proverb is
figurativeness; it displays deep cognition and inner comprehension of the universe by

mankind.
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According to Rusi es brbal form welikhndwa to phe tangeageh i
community, which laconically (within the boundaries of a sentence) and metaphorically
expresses a deep, w&hown, archetypal knowledge accumulated by the nation and mankind in
the process of exploring the universed aeality. Metaphor is useful because it is a concrete
national implementation of the world, so they are different in cultures, and how the metaphoric
I mages are wused and how this presuppositi
(Rusieshvili, 2005.

In proverbs, experiences are shown to the listeners as a guide to the possible future
events because their intention is to teach people. So in the following definition, this

characteristic feature is emphasised:

AThe proverb i s @nalt didadid genreowith generalcnoeaning ra s a
potenti al free conversational turn, pref e
According to Mieder (2004 39, AA proverb
which contains wisdom, truth, orals, and traditional views in a metaphorical, fixed and

memor abl e f or m, and which is handed down fr

Because the properties given in the definitions are not necessarily a part of every provert
nor are the other features appdren the available definitions, there is no precise and
comprehensive definition that can allow one to identify them with certainty. There are some
prototypical characteristics of proverbs that have come to the fore in the literature even thougt
they do mt essentially exist in all proverbbwanted to have an acceptable definition of this
paremia to single out its characteristic features and to talk about general problems connected
the theory of proverbs.

Here is my definition:

AA prover b metapharicalcsanmmary which initially originates locally but
subsequently achieves a level of universal usage. A proverb is a reflection by people, based c
events they have encountered, containing wisdom for the future generations. In addition tc

accuyt# y and relevance poignancy makes them ea

The mo st common f eatures i ndi cated i n t

(2010) from the literature are listed below in terms offive aspects of proverbs:
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1. Cultural Aspects:

Traditional, handed down from generation to generation, in frequent and widespread use
familiar and welknown, not with any particular source

2. Formal Aspects:

Brief, short, pithy sayings, fixednemorisable

3. Pragmatic Aspects:

Giving advice, beinglidactic and action guiding

4, Literary Aspects:

Metaphorical and figurative, having alliteration, rhyme, meter

5. Semantic Aspects:

Expressingwell-known general truths or facts, wisdom of the folk, traditional views,

behaviours, m@ls, experiences, obseriats,and sociahoms

There are also several proverbs from all over the world about proverbs, representing
some sort of(fbothkadéynl®b8hs

Proverbs are the children of experience

Proverbs are the wisdom of the streets

Proverbs are trueords

A good maxim is never out of season

All the good sense of the world runs into proverbs
Nothing can beat a proverb

Proverbs cannot be contradicted

Though the old proverb be given up, it is none the less true

© © N o g s~ w D P

The old saying cannot be excelled

o
©

The wisdan of the proverb cannot be surpassed

|
=

Common proverb seldom lies

|
no

Every proverb is truth

o
w

Old proverbs are the children of truth

=
B

What everyone says is true

Wolfgang Mieder (1985), Department of German and Russian University of Vermont
Burl ington, USA, asked 55 people to define
about thedefinitions of proverbs.Taking the frequency of nouns first, the followingicture
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emerges (the number in parentheses indicates how often a particular noun appears in the 55
definitions):

Wisdom (20); phrase (14); saying (13); folk (10); situation (9) ; life (6); Truth, moral, (5);
generation, experience, advice, (4); beldhaviour, (3); Language, generalization, message,

opinion, tradition, (2); Origin, philosophy, knowledge, rhyme, alliteration, (1).

Looking at modifying verbs, adjectives and adverbs in the 55 definitions, the following

frequency picture arises:

Short (18) general (14); known (10); common, traditional (6); metaphorical (5); Concise,
(4); repeated, didactic (3); Handed down, true, understandable, moralistigrisablelearned,
(2); Sum up, rhyming;olourful, regional, cultural (1).

In the research dortey Can (2011), when the subjects were asked in what situations and
for what purposes they were using or would use English proverbs, they could mention a wide

range of situations and purposes as given below:

1 For communicating with native speakers better

1 For creating humour

1 For expressing oneself better and for being understood better

1 For supporting the arguments

1 For showing that you have a good command of the language and that you have

learnt it well

=a

For beautifying and embellishing the language
For exempliying

For describing an event better

In oral presentations

For comprehending native speakers

For writing effective compositions

For expressing many things with few words
For warning someone politely

For summarizing

In daily and informal communication wittlose friends

= =2 A4 A4 A4 A A5 A2 - -2

For giving advice
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The comments above illustrate how proverbs can be incorporated in foreign language
classrooms to help the devel opment of stud
knowledge of proverbs can enable themto haveacs t o nati ve speaker

learners can enjoy language learning and teaching in a more meaningful way.

The teacher in the class should provide clear guidelines for identifying key points in the
proverbs; design and deliver effective lessdhat show how to use the proverb, and give
students opportunities to practice and master the proverbs. Teachers should teach proverbs
classes in countries such as Georgia and Turkey, where students have limited exposure f
English outside the classmmoeven though they have access to Engdigbaking channels on

TV, internet and other means of mass media.

Although students may hear proverbs on television and in movies, they do not have the
opportunity to clarify meabaikang suteessfal aguasitidnh e
wonot happen. For these reasons, the teac

confidently about proverbs for their students.

1.5 Metaphors in Proverbs

Metaphors are universal but at the same timation specific. Aone level, a metaphor
could be considered universal because they often reveal a unique national structure and have
nation specific representation. By means of metaphor in a proverb, the listener is given the
chance to see one thing in terms of anotmet is expected to recognise the familiar figures

through the message conveyed by the context.

The degree of the emotional impact on the listener depends on the familiarity of the
figure sekcted from daily life. The more common the figurel®sen, thenore deeply they are
absorbed into the collective consciousness of the society. This in turn makes it easier for the
initial idea to become hidden in the figurative meaning. If the image is intensive, then it is easy
to grasp the prsuppositional backgroud of t he proverb. Met apho
similarities between entities but also from the specific communicative, cultural, and historical

situations that provide people with unique experiences.

Not only the figurative proverbs but also thelit a | proverbs, for e

| ouder t hasencultwadlyr odient®d as aemerge from the experiences of a specific
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society. Therefore, the study of proverbs can illustrate how native conceptualization and event:
occur in a specific langage. The fact that language reflects cultural patterns, customs, and
|l i festyles is perfectly reflected in provet
They express the shared history, values, traditions, experiences, thoughts, pweiatg ahd

beliefs of a nation.

A saying whose wisdom is accepted by the majority becomes a proverb and undergoe:
many changes in its structure and wording as it takes on proverbial markers that make it mor
memorable. It requires a long period of time befarrecognised and accepted proverb gains
traditionality and popularity. It is the traditionality that makes proverbs the property of all
members of a society. During this process, their origin is forgotten and the users are no longe
interested in theirairces. However, in order to understand how proverbs have become part of a
culture and what causes the differences and the similarities in the proverbs across cultures, it
significant to understand the origin or the sources of proverbs. While somelysrtvaae their
origin in a specific wise man, others have their origin in the collective wisdom of the people
(Ridout & Witting, 1969:9).

For instance, a proverb that il lustrates
the sun s hi neens éxpressed ynot hyaonee perbor, but by many farmers and
eventually found its memorable form. I n co

t hought o was first expressed by Julius Caes

It can be said that, in prevbs concepts appear metaphorically from human experience
whose reasons may be the differences in history and behaviour, in social organization and in th
physical characteristics of the landscape, which semantically make the proverbs the same bt
with different structures, metaphors and origins. Lack of understanding of figurative language
can lead to confusion and misunderstanding for English language learners in their interaction:

with each other as well as with native speakers.

According to the theorsuggested by Rusieshvili, the semantic model of a proverb
consists of three interdependent layers which are expigiljcit and presuppositionaEach of
them hasts own status, function and playing a definite role in the creation of a general meaning
of a proverb. The direct meaning of a proverb metaphor is realised on the explicit level, its
figurative meaningpn the implicit level, the presuppositional level actualises the part of the
linguistic model of the world connected with the extralinguistmowledge expressed in a
proverb. The implicit level, in its turn, consists of two layers: as mentioned above, the proverb
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metaphor is decoded on the first one, th@lerlying nucleus of a proverbbinary semantic
structure ( or structures) is fixed on $econd one (Rusieshvili, 1999; Rusieshvili, 2005).

It is interesting to note that the model in the following includes fully equivalent inter
language proverbs, which coincide on all the layers of the model. They coincide in the form,
express similar meamg and actualize identical pa$the linguistic world modelThe proverbs
in the following choose the same images and style. In those cultures, the same images chost
create metaphor which makes the proverbs more memorable and clear in both languages.

Here are the examples:

1 Put something aside for every day to meet possible emergencies in the future.
Turkish: Ak ak-a kara g¢n i -1 n.

English Translation: White akcha (money, coins) for a black (bad) day.

Georgian:™ v = ~ "1 . _H 17, " _ T v " TeTri_farCa Savi dRisTvisao.

English Translation:  Whi t e A p ipacbha is forfthe bldclodayh 0  (

It is obvious that in both proverbs the binary antythetic semantic structures (bad/good;
bl ack/ white) are siumi A(eefr); Twbhi vhtease tof cidab
while the selnfSavi pf bhkaka, is held to fAbado.

antonym

1 A true friend is a person who will help you when you really need help.

Turkish: Dost kara g¢nde bel | ol ur .

English Translation: | t becomes <clear 1in a time of
friend.

Georgian: . 1~ _ " _ T &, M”01 .7 T+ 7 (Zma ZmisTvisao, Savi
dRisTvisag

English Translation: The brother is the brother in a black (trouble) day.

It is obvious that in both proverbs the binamtitheticsemantic structure (bad; black) is

similar.
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1 Mind other men but most yourself.
Turkish: ¥ nhce can sonra canan.

English Translation: First myself, and then sweet heart.

Georgian: L -~ 1+ J17 1vo,. L ~cv, . .1 1_+ 7 .(er Tavo da Tavoo,

mere colo da Svilo)

English Translation: First myself, then wife and children.

1 Everyone is confident or at ease when on home ground.
Turkish: Her hor oz kendi -%pl ¢j é¢nde °ter.

English Translation: Every cock crows on his own dunghill.

Georgian:™ 1+ ™" _1_1 .1 "1 _ 1 _."(Tayis binaze mamalic mamaliao)
English Translation: Every cock crows in his own flat.

English proverb: Every cock crows on his own dunghill.

The message is that he msgem brave and confident at home but coward and arrogant
outside.Similarity of the meaning in three languages shows-cuigsal dialogue between the

nations.

i Plan your aims and activities in line with your resources and circumstances.
Turkish: Ay ajyeonregganéna g°re uzat.
English Translation: Stretch your legs according to the size of your quilt.

Georgian: _ 141", " 1" -1 4. -0 111" + 1. {sabaniise

daixure, rogorcfexi gagiwvdebodes
English Translation: Stretch your legaccording to the size of your quilt.
English proverb: Stretch your arms no further than your sleeve will reach.

The center of theGeorgian proverb, like Turkishs a foot (ayak,” . = (fexi). The

semantic nucleus foot is connected with the movement, activity. So, the meaning of the provert
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much depends on this soma center. The proverb magrsderediniversal as the English one
has the same meaning with a slight difference, insteddabfits soma center ifand. The

proverb is considered fulgquivalent.

1 Fools and lazy people are always having fun by enjoying the present moment.
Turkish: Del i ye herge¢n bayr am.

English Translation: To a fool everyday is festival.

Georgian: _ 1~ .1 7 _17w1_1 . L " _ ..(zérmacisaTvis yoveli dRe

ugmea

English Translation: For a lazy guy everyday is a holiday.

1 Never be too optimistic about anything; wait until your difficulties are over

before you boast of success.
Turkish: Do madéek -ocuja kaftan bi-il mez.
English Translation: You should not cut out /make clothes for an unborned child.

Georgian:4 1+ 17114110474 411~ . v + I(bavSvi ardabadebula,

—

abramsargmevdneng.

English Translation: The child was noyet born and he was already called Abraham.

1 Seek and you shall find; knock and it shall be opened unto you.
Turkish: AJ Il amayan -ocuja meme vermezl er.
English Translation: They will not suckle the baby unless it cries.

Georgian:4 1+ _F " 11707 /17" "1, 1" _+ L(BawvSma Tu ar

itira, ZuZus ar moawovebenp
English Translation: I f a baby doesndt cry, It owi |

The proverbs stress reciprocal communication patterns develop between two events. Fo
example, your baby might crypu respond back by sucking giving; another meaning seek and

you will find in the proverbs.
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1 Talk about a certain person, and that person appears.
Turkish : Kti an, -omajé hazérl a.

English Translation: Speak of the dog, get the stick ready.

Georgian: 1 ., T~ _ vl 1 .~ "+~ 1 _ " 1.iZaRli axseneda joxi

<

gverdze moideo)
English Translation: Speak of the dogut the stick next to you.

The crucial  wor@aR ifi)ke® prekf,er t o A d Goxid) 6an
refer to fdtsrtancskloat iloint ehraasl di f ferent meani ng
meaning that think of something or someone and then they unexpectedly show up. But usuall
has an unpleasant meaning figuratively in both cultures.

As seen from the data, from the cuttupoint of view, the proverbs from both cultures
highlighted similar issues due to gpolitical closeness and contacts but it is expected to see
difference from cultural and religious points of view. The similarity can be explained by the fact
that bothcultures belong to the {group, closeknit communities with strong family ties. It is
also worth noting that, as revealed by the study, the majority of relevant proverbs in both

languages belonged to fulgquivalents.

1.6  Pragmatic Aspects of Proverbs in course

Contrary to some isolated opinions, proverbs have not lost their usefulness in modern
society. They serve people well in oral speech and the written word, coming to mind almost
automatically as prefabricated verbal units. While the frequencyeofdémployment might well
vary among people and contexts, proverbs are a significant rhetorical force in various modes o
communication, from friendly chats, powerful political speeches, and religious sermons to lyrical
poetry, besseller novels, and thafluential mass media. Proverbs are in fact everywhere, and it
is exactly their ubiquity that has led scholars from many disciplines to study them from classical
times to the modern age. There i s no shoeubt

fits, wear 1to to Alf the proverb fits, use
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Proverbs reflect different aspects of human behaviour and huraame; they are
particularly helpful in oral communication, political rhetoric, song lyrics, newspaper headlines,
book titles, advertising slogans, and cartoon captions. Proverbs may be considered as strategi
for deal ing with sit uteddoaehes, proverbstoccur drggdesatly ime d

radio, TV, magazines, advertisements, commercials and on the Internet (Nippold et al, 2000).

Folklorists, historians, and political scientists have also looked at the use of proverbs in
politics as most effectivehetorical devices. Mass media and politics play a major role in
spreading such new proverbs. Language is essential to politics in order to put certain political
economic and social ideas into practice because every political action is prepared, aechmpan
influenced and played by language. Because politicians have to meet the expectations of th
people, they have to use strong language to impress the people while addressing them.

A planned political discourse should be systematic for a particular geigoad must help
the speaker express his thoughts by stating them in a good way. We have a number of proverl
employed in speeches of a wkliown politician of today US President Barack Obama who
makes frequent use of proverbs in his political messadessaewvords appear in the mass media
both in his country and abroad. We see high frequency in the use of proverbs in the public
discourse of Obama while discussing different events and making critical speech about social life
in the country and peace thrdawayt the world.

Such proverbial language adds metaphorical and emotive expressiveness to the
politiciansd addresses. When the politicia
and convincingly with the people who know the expressions in tteglitibnal sense and who
understand their innovative manipulations. Proverbs can be a kind of verbal weapon which is
sometimes difficult to argue against. Because they are colourful linguistic formulas, politicians
choose the opportunity to speak to peoplea way that combines colloquial language with

political messages.

Powerful politicians make frequent use of proverbs and proverbial expressions in their
speeches because the serious meaning of a proverb and its usage by an intelligent politici
strenghens his argument with the emotions of traditional wisdom. The use of proverbs by
politicians definitely gres proverbsertain vitality and those proverbs help them be a cheer
leader. Thus, the pragmatic function is to persuade people to believe inyhandsthe

importance of the message.
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Proverbs perform many functions. They can be used as warnings, encouragements
judgement s, morals, advice. They might al sa
belief. Very often proverbs are encouetiin press, television and radio programmes, literature,
education, songs, political speeches, legal documents, slogans, caricatures, comic books at

greeting cards.

Norrick (1985: 2829) emphasizes the authoritative character of proverbs, suggesting that
they add certain authoritative tone and sol
to a younger individual. Mieder (199743 has also drawn attention to the importance of using
proverbs in the political field. The scholar indicates thalverbs have been used by eminent
orators and politicians, such as Cicero, Abraham Lincoln, Otto von Bismarck, Theodore
Roosevelt, Winston S. Churchill, Adolf Hitler and many others as persuasive rhetorical devices

to influence the members of society.

As aman of the political world, the polyglot Chesterfield had lived txadelledwidely
in Europe. Again and again he advises his son to study French, ltalian, or German, and nc
surprisingly he makes use of the rich proverb repertoire of these languagrsdtares (Mieder,
W., 2004).

When we look at the classic thought and pedagogy, we will see that memorizing proverbs
or such wisdom was a significant method of character education and vital part of the moral
education of many outstanding Ottoman Sulta@s]y American leaders, including Benjamin
Franklin, George Washington, Booké&r Washington. Proverbs have been the most widely and

commonly used in those culturesd | ong stand
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CHAPTER 2

THE ROLE OF PROVERBS IN FORMING INTERCULTURAL AWAREN ESS

2.1. Culture and Proverbs

Culture is defined by various attitudes, customs, values and typical behaviour that are
characteristic for certain members of society and significantly differentiate these people
according to their age, leveha specific area of education, as well as their position in the
society. Culture is an approach regarding the way of life reflected in literature, movies, fashion,
songs, and numerous products of art, but also in everyday use of the particular language, e.

common idiomatic expressions, recognised proverbs, or phrases.

Cultural studies is an effective process of teaching a foreign language and during that
process language students inevitably learn something about other societies and their cultur:
practics after the exposure because | anguage i s

foreign language without learning its culture.

The term cultural identity which is the collection of social roles that a person might play
was defineddaal asnreadiwxation of his or he
accepted as purposeful behaviour directed on his or her enrolment and acceptance into
particular group, as well as certain characteristic features of a particular group thattealm

assign an individual 6s gr é88).p member shi po ( S

Hall’s Iceberg Model of Culture

Surface
Culture Visibility

Deep
Culture

Core Values
(Basic Assumptions)

Adapted from Beyond Culture, Edward T. Hal! 1976
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Figure2.1: Edward T. Hal |l 6s Cul t v

Hal |l 6s cul tur al Il ceberg model was devel ¢
iceberg, there are some visuahnifestations of culture above the water but there is a larger
portion hidden beneath the surface. There in the main body of the iceberg you see ingraine:
patterns of thought and learning. But the culture is not the same as an iceberg because culture

not static as it moves and changes constantly.

It means that the external, or conscious, part of culture is what we can see and is the tip c
the iceberg and includdsehavioursand some beliefs. The internal, or subconscious, part of
culture is below thewsface of a society and includes some beliefs and the values and thought
patterns that underligehaviour If we want to learn the internal culture of others, the thing to do

is to actively participate in their culture and sebavioursvhich are apparent

As we spend more time in that new culture, the underlying beliefs, values, and thought
patterns that dictate thaehaviourwill be uncovered for us. So the message here is that, we
cannot judge a new culture based only on what we see when we firstteldfe must spend
time to get to know individuals from that culture and must interact with them. Only by doing so

can we uncover the values and beliefs that underlibehaviourof that society.

Proverbs are sometimes like an iceberg because what is visible above water is just a sma
piece of a much larger whole. They are not just normal sentences or a group of words that w
read. The reality, however, is that these are merely an external netiofe®f the deeper and
broader components of culture, the complex ideas and deeply held preferences and prioritie
known as attitudes and values.In the proverb, there are a culture's core values which ar
primarily learned ideas of what is good, rightsttable, and acceptable, as well as what is bad,

wrong, undesirable, and unacceptable. They are passed on from generation to generation.

Although an economic system may change, or a new methodology in school may be
adopted, or new definitions of "command normal” may be perceived on the television, there
are innumerable forces that let us continue to use theegy as they were in the past. Because
there are many deeply rooted idemsd we can only understanthem by analysingvalues,

studying institutions, and in many cases, reflecting on our own core values.

Regardless of the period of time or the cultural and geographical space they live in,
people reveal the same kind of emotions in certain types, which are illustratedvieybg. In

proverbs, the essence of the human experience is expressed, many of the activities are comm
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to people no matter what nationality they are, because birth, death, weather conditions, seasol
etc. are all universal phenomena which are reflectedch culture, and hence, in its proverbs.

Proverbs have come to resemble butterflies, some are caught, while some fly away anc
can live in all sorts of places. However, although butterflies live short livegust thes opposite
for proverbs. Proverare a fascinating field to study apdremiologistsand academicians of
literature should collaborate to emphasize the wisdom of proverbs. We can get many ideas fror
proverbs and proverbs can change the way we think, how we conceptualise and categorise t

world, and how we transmit traditional folk knowledge from generation to generation.

Archer Tayl or I n his book AThe proverb,
difficult in that it has a lot of various essential elements and giving detmition for each
makes it hard to get the touchstone. The indefinability and inexplicability of a sentence
sometimes leads us to call them as proverbs, so makes them somehow disputable because of
lack of other elements. We can be pleased to segrthadrb is still used among the folk and so,
much of them are plausiblgnd told with their meanings. Proverbs are complex units of
language, which are formed over a long period of time, undergoing long processes of polishing
until they become perfecmultilateral crystals, expressing a multiplicity of meanings (Vianu,
1971).

Proverbs which are characteristic for certain members of society and which significantly
differentiate these people according to their age, level and specific area of educatiel,aas
their position in the society, etc. are one of the core verbal systems relevant to the culture in th
society and the frequency of their use also makes one of the important elements that hel

cultures remain longer in this modern and complexavorl

Because proverbs are products of human mind which are resulted from generalizec
experiences and observations of the people, it is natural to meet those forms in everyday life
because people are constantly using proverbs for practical purposes. Pcaneghse lessons to
people or provide certain instructions on what should be done and what should not be done
These expressions of folk wisdom can be used to clarify the circumstances when a person doe
not want to reveal his true feelings. They carry itihessage to the receiver, who receives and

interprets it according to oneds knowl edge

Proverbs have been considered the flowers of popular wit and the treasures of popula

wisdom. Proverbs are highly informative sources for anyone who waritave access to the
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traditions and popul ar beliefs of a commun
societyds existemBeo (Muntean, 1969: 52

The proverbs are mostly used as a rhetorical device to increase transparency and hay
pragmat ¢ ef f ect on the speaker6és communicatiwv
challenge our understanding of the situation. Proverbs were rated as extremely rich heritage ¢
collective thinking and experience of the society. These brief remarkpsrate the wisdom of
the past, making it available for current and future generations.

There are thousands of proverbs in each culture and we are not sure how many years ac
some of them were created. People are fond of spicing up the conversatiotisegathivisdom
tips to persuade others to prove their views and actions.Proverbs are traditional responses
repeated ethical problems, and they provide an argument and cover wide range of topics for
course of action that meets the expectations of god®bverbs gain a wide popularity and
recognition by reflecting the value system of the people in general.

The founder of Tur ki sh Republic Atat¢r k
| anguage and national f eel i hRigiag thaWpeoverbsaaan be o n
classed as the part of the culture which is transferred from generation to generation and whic|
reflects the fisoul of the nationo. As a pal
and from this point of viewexplored cultural similarities in proverbs of two neighbouring

cultures(Turkishand Georgian).

According to Rusieshvili (2005), proverb is a verbal form waealbwn to the language
community, which laconically (within the boundaries of a sentence) an@hphaically
expresses a deep, w&hown, archetypal knowledge accumulated by the nation and mankind in
the process of exploring the universe and reality.Metaphor is useful because it is a concret
national implementation of the world, so they are diffiéia cultures, and how the metaphoric
images are used and how this presuppositional knowledge is given is realized in them
(Rusieshvili, 2005 ).

2.2. The Role of Proverbs in Formng Intercultural Awareness in English
Language Teaching Classes
Language is an important component of culture and is scarcely understandable without

knowledge of the other elements of culture. More importantly, as Lopatin provocatively remarks,
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Athe | anguage taught without heeture &siwell, forthe f o |
literature of each country, especially that of the East European countries, is greatly influenced b
the folklore of the countryo (lvan, 1951).

In other words, incorporating culture and folklore into a language course is deubtles
instrumental in laying a foundation for understanding a target language. It especially holds true
of English and English literature, because the latter in particular cannot be discussed withou
consideration of English history, which in a broader sess@eéntical to English cultural
patterns. AEach work of art is an organism

great writer embodd9®s this spirito (Well ek,

Through materials dealing with folklore and culture, students are ableftwrpeanultiple
tasks for proficiency. While language teachers agree that culture must be part of the classroon
this concept is one with which we most often struggle. How can we include culture and folklore
but al so cover the Itiynpgeusi sdafi ct enmadlreirn@l m&t e
understanding of the target language. At the same time, the resulting atmosphere of mutuz
i nquiry about oneds own and other cultures
without the risk of beinggper cei ved as critical and judgme
achieving a more efficient didactic | evel of

Language teaching is a constant process of refining and developing pedagogical
techniques and experiences. To teach omltand folklore new approaches based on
interdisciplinary studies such as folklore, literature, religion, literature, and philosophy are

urgently needed in our schools for the teaching of English, Georgian and Turkish.

Because folk materials can bridgeetlgap between teaching grammar and teaching
culture by offering starting points for cultural discussion and analysis. Folk materials also help
enrich the study of language and literature by offering multiple perspectives of the target culture
since both cliure and folklore are integral parts in providing a language course from any

discipline.

If language acquisition is accomplished through cultural studies and reading literary
works, then folklore materials and examples from literary texts function ksftwdhe teaching
of a foreign languagdn my research, | am also offering how English language courses can

be enriched through different exercises including proverbs.
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Language teachers are always in the center of creating a variety of methodological
innovations and approaches and it is as if they are holding the mirrors of the cultures. As we
mentioned above that we need to incorporate English culture and folklore into a language course
it is necessary to prepare a new classroom method, which requieggher to monitor and

orchestrate content closely and carefully at the top level; and that effort seems worthwhile.

Results of our research will not be sufficient and will leave more to be investigated and
answered. Although we create a variety of beag skills, more research is needed to illuminate
the diversity of teaching skills and language practices. Our research will be instrumental in
enhancing the comprehensive ursig@nding of a target languagether than less effective

language courses wdii mostly focus on general reading and translation driven routines.

If we want to get to the living language of the majority, namely, the real language of a
country, as teachers we must present as much of its folklore to our students as possible
Otherwig, the language we teach will be artificial, unreal, and will have little use in practical
life. The students can learn new features of the foreign culture with the help of its proverbs.
Proverbs reflect general attitudes and reveal concisely but ktillidre history of the people
interpretation®f good and evil, views on social questions, on family life, marriage and divorce,

on every phase of life and on every sphere of human interest.

Language reflects the culture of a nation particularly incse of proverbs and other
phraseol ogi cal uni t s. The speciyc cultural
in folklore. In this way, they are the reflection of social, cultural, political values and traditions
of a community of people. Weannot make an adequate description of the phraseological units

without taking cultural speciycity into con

The question AAt what point ann icut t ioek
insilgdtismcl uded?0d6 | think that students in
of their time learning and memorizing the basic grammar rules of the target language in the first
year so they will have problems in understanding the cultural viewbkeofanguage given.
Because of this, classes including culture/folklore insights would be better at either advanced o
graduate | evel. The beginner | evel student
does not correspond completely to undeding cultural matters. In our study we will also
propose some appropriate models for teaching proverbs where students will be able to participa

more in class.
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The ultimate goal of teaching a foreign language is to teach something more than the
target Anguage itself; it should naturally, teach about the target culture also. Yet, one might
argue that while there is general consensus that teaching of culture belongs in foreign languac
curriculum, there is little consensus on what specifically shouldabght. Similarly, the
studentsdé hope of | earning cultural matters
as they struggle with the most basic aspects of language, namely, the elementary grammar ai

vocabulary of the target language.

Tocome to our i mportant point, I pl ace t
for the sake of class design. We should keep in mind that we are not interested in the concepts
Acultureo and Afol kl oreodo here. dHould pravidend [
comprehensive intellectual umbrella for all the activities housed in foreign language
depart ment s, but we must ask oursel ves: i W
| anguage classroom in geneotahé@wn @Fgheblqgaum:st i
course should be offered at the top of the prograrmi?emphasis is on culture and folklore

as a tool for teaching a specific foreign language.

According t o Henni ng, w e need to crea
stimulating, and socially responsiveod cour s
in their natur e. Because Al anguage studie

which it is used, has extremely limited value, teaching a foreigguage should introduce the
subject of folklore to students as a discif
(Henning, 1993).

The benefits of teaching proverbs in schools, institutions for adults, language courses anc
other educatioa environments is crucial to understanding a foreign langudgesover we
argue that in spite of the fact that proverbs are anonymous products, they are part of the cultur
of the community and they should be kept alive in the collective memory ofatii@nnin
addition, it is a widely accepted belief that while learning a foreign language, students learn
Anati onal bsediireifhe doreignrfaditurél Thus, proverbs provide a wonderful,
i nsightful view i nto t he.itvita touléarnessfof Bndligh amnaa t |
foreign language to learn proverbs as well. We argue that including proverbs in the curriculum
helps students improve their language skills.English language instructors will benefit from

proverbs to overcome languabarriers and create a trusting relationship with students during
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class. Students get a cragdtural literacy and fluency in foreign language through the learning
of proverbs.

A proverb is a short sentence, but it is based on historical patterns ofidughsy
students can | earn about a culture through
concept may cause students to struggle to understand the idea of the concept. Teaching prover
in education should be more frequent, and new approdohtsach the wisdom of proverbs
should be designed to help learners act in a culturally acceptable manner.If the teacher he
adopted the appropriate method of teaching needed, it could be easy to achieve an effectiv
result in order to target the proveatlaptation in the classroom. The methods teachers should use

when teaching proverbs should help students communicate effectively.

By taking into accountheir cultural perspectivestudents learn proverbs and acquire
authentic knowledge of the nation aitd traditions and beliefs. The use of proverbs in the
classroom provides opportunities for students to participate in real life communication set in the
targetlanguage. Studenthould be encouraged to visualize the scene in the proverb creatively
and wth enthusiasm; they should be encouraged to reach to the depth of the proverb and revolv
around the message and try to describe the circumstances under which communication i
appropriate. In this way, they should be encouraged to pay attention to tlaeitsas between

people, which promotes an active desire to understand others.

The differences in thought of the communities provide diversity, but as people learn the
language and understand the cultural heritage of the community, they become clesehn to
other and they become more respectful and sensitive to diversity within the community. While
giving a gentle touch on the head is condemned in the Far East countries and European countrie
the same thing is a very nice indication of love in Turkey &astern countries. As we

understand the cultures, we can recognize the way people live.

As the proverbs are applied at different times, in different places and different
circumstances, they do not have the same degree of precision in each case. Aleacbhg
proverbs to foreign speakers is handled differently from teaching the language itself because c
the explicit and implicit level of understanding.

Foreign taurists visiting a new countryyithout knowingthe language, first observe the
traffic, the work, cinema, social atmospeg u bl i ¢ t r a n sandseethavt the peogle e t

act. But when they learn the language of the country, they understand the attitude of the natio

40



towards the events. They think that they have noticed the way peepleirgking, interpreting
and feeling, instead of just observing according to what they see. Language training can provid
more accurate judgements, rather than learning culture through observation which is haphazart

irregular, with possibly dangerousnsequences.

When we are abroad, if we accept the customs of the people or country we are visiting
and behave in the same way, we may understand them better. Since proverbs reflect the cultur
we should pay attention to proverbs even if native speakearstdese them a lotf we place the
proverb well in our dialogue, it can bring instant understanding and demonstrates our
knowledge of the language and culturélhis helps both us and our listeners feel more

comfortable.

According tothe paremiologist Mider (2004) proverbs have been used and should be
used in teaching as didactic tools because of their content of educational wisdom. Mieder argue
t hat isince they belong to the common kno\
indeed very effecte devices to communicate wisdom and knowledge about human nature and
the world at | argeo(p. 146) . I n another boc
language learning, proverbs play a role in the teaching as a part of cultural andomedaph
learning. Mieder also claims that the use of proverbs in the teaching of English as a second c
foreign | anguage is important for the | ear
states that At ext books oforeigh kartgliages Useallytinelwe &t i n

| east some | ists of proverbs and accompanyi

Litovkina (2000) also states that proverbs, besides being an important part of culture, alsc
are an important tool for effective communication & the comprehension of different spoken
and written discourses. Proverbs have been used as teaching tools for centuries to teach mol
values and social skills. In fact, there exist proverbs that deal with such matters as the mind
wisdom, experiencdearning, authority, and the teacher, as Dumitru Stanciu has shown in his

article on AThe Proverb and the Problems of
2.3. Foreign Language Teaching Experience

Working as a foreign language teacher, | have noticed that students favour less the
implementation of certain communicative functions, the understanding of the target culture, and
understanding metaphotsymour jokes, and common expressions such as isliand proverbs

in the target language and culture.These students are usually aware that their knowledge ¢
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grammar is not enough to be able to communicate freely and naturally in the classroom. Ir
relation to this, | also think that the process of exanpgmaion in high schools (grades 9
through 12) has negative influence on the
doesnoét al | ow t dtudentédpeoduetiveo gkitise critical thihking skills and
creativity.

Some of the concerns Istudents that have been observed and noted by melaieess
of their writings, desire to be as natural in English as they do when they speak in native
language. Lack of ability to speak fluently and smoothly, desire to use colourful and creative
English,lack of confidence when using idioms, proverbs and metaphors; desire to use concise
language; desire to understand jokes made in English are also important matters in foreigl
language classes.

The points made above illustrate that students do not gagudge competence and
awareness to a great extent in high school. The language related courses in high schools do r
seem to be sufficient enough to help learners overcome their language problems; therefore, it |
likely that the students may fall behinal ineeting their needs for language if their teachers do

not make extra efforts in teaching communication.

Such changes should be integrated into language classrooms at the secondary level so tr
students begin their university education completely re&mlyimprove their language
competence. For these reasons, the student s
experience of learning English in high school can become more pronounced when they are in th

university atmosphere, where they axpected to speak English at an average level.

Cullen (1994:162) argues that with the propagation and increasing acceptance around th
world of the principles of communicative language teaching, there is arguably more pressure ol
teachers than in the past be fluent in English so that they can use it naturally and
spontaneously in the classroom. But training courses in English language teaching rarely tak

into account the language requirements which the communicative approach makes on teachers.

However, in addition to the contribution to teaching skills that language qeoity
makes, the research has also shown that a
her own level of language proficiency. So, a teacher who perceives Hérsetief to be weak
in the target language will have reduced ocdarfice in her teaching ability and a poor sense of

professional legitimacy (Seidlhofer, 1999).
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More than any other variable instructional materials, supplies, administration, class size,
the quality of teaching has the greatest effect upon the quality of education. Yet, in countries
with rapidly growing populations, there is an increasing tendency to put-traded teachers
into classrooms in a laudable, but utterly misguided effort to nmee¢ased demand or to
expand access to schooling. It must be recognised that any rapid expansion of education:
provision is usually at the expense of the quality of teacher preparation, and thus, the quality o

learning.

Initial training programmes shtil be mandatory and should have a strong tendency
towards the practical. Thus, trainees will immediately perceive the value of most curriculum
components in terms of worthwhile classroom performance objectives.ldeally, experienced
classroom teachers andservice advisers should teach parts of the course. Where they are not
involved in curriculum design and course conduct, inspectors and advisers must know the
content and nature of the course, so they can build upon it later withsenvioe curriculum

that will eventually lead to teacher independence in matters of professional development.

In other words, subject competence which is the level of English necessary for effective
language teaching is one of the components of an ideal teacher profileethaitiéh teacher
education programmes should be based on an
trainees enter the teacher education institution so that training can focus on the teaching c

English and related issues without besmetrackedby language weaknesses (Cross, 1995:3).

Teachers should use instructional materials, activities, worksheets, and should creat
supplementary materials which could include cultyhtaseologysuch as proverbs, idioms,
metaphors, phrasakerbs. Traditionagrammarbased examination was one of the obstacles in
implementation of Communicative Language Teaching for teachers in Turkey and Georgia.
Heavily loaded English programs mismatch between the curriculum and assessment an
teachers' lack of communicativerapetence which lead to problems that prevent teachers from

implementing communicative language teaching in Turkey and Georgia.

Because teachers have to teach many grammar points in a short period of time, they ofte
choose to skip activities on productiohlanguage skills and teach grammar points to prepare
students for the standardized English exam. Furthermore, although the curriculum emphasize
communicative language teaching, those teachers are forced to rely on the exam for classroo
practices becaue i t is the studentsd scores from

effective teachers in the eyes of the students, colleagues, parents and administrators.
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Teachersdé6 | ack of pragmati c, cul tur al C (
is andher barrier to practicing communicative language teaching since these teachers have
themselves learnt English through traditional methods. Due to lack of their communicative
competence, teachers may feel inadequate when teaching communicative activities t

students.

They may feel incompetent, especially when they ask students about the different uses o
proverbs, idioms and informal phrases. They may find it easier to shift the attention to grammar
points because they feel competent on grammar. $eebers also believe that if they do group
work or operended communicative activities, the students and other colleagues may feel that
the teacher iI's not really teaching them.
anything for the class antat s/he is only filling in time.

However, having students share personal stories with each other can be an effective wa
of promoting genuine communication between students. In this way, students will have the
opportunity to practice and develop theimamunicative resources by asking questions, asking

for clarification, answering with their experiences, and so on.

Communicative activities show students that learning a language is not a simply a proces:
of transferring individual words from one langeatp another through a textbook, and that
communication can establish a connection between source language and target language.

Most importantly, the medium of instruction in English language classrooms in high
schools is mainly the native language or Esiglbut English teachers mostly focus on reading,
grammar and vocabulary and neglect speaking and listening skills. Students may agree with thi
method and will think it is foolish to study those skills (speaking, listening) due to the format of
the writen language exam. If they focus on speaking and listening, they may be better in

communication but they may not pass the written exam.

Teachers mostly prefer the most common practices in the classroom like answering
previous or similar exam questions aedrhing about tegaiking strategies which are not helpful
in their university education once the exams are over. The most commestusglfpractice
outside the classroom for many learners is unfortunately reading grammar books since thei
school and soal lives are built by the exam; the students think that the scores they obtain from

the exam are good indicators of their language competence.

44



CHAPTER 3

ENGLISH, GEORGIAN AND TURKISH PROVERBS ABOUT CHILDREN AND
THEIR ROLE IN CHILD DEVELOPMENT

3.1.Material and Method of the Research

Proverbs are figurative verbal expressions in their sense that makes the speech emotivel
charged and expressive; proverbs are universal as they reflect reality. At the same time, they al
national and are used in everyday disseuwoth by teenagers and adults. They have become the
common property of the nation and are the basis of the morality for any given society. Proverbs
have a communicative function; they are sentences with expressive and didactic

meaning(Goshkheteliani, @8).

Proverbs are combinatioprcubt umalnd vémas alo
interwoven. The proverbs are common to all communities and though each culture has its owr
set of proverbs, the same wisdom can usually be recognised in a diffetarg.ciis is known,
proverbs store information about specific cultural traditions, stereotypes and customs of a natior
which refl ect sculturdl devetopnient.cOm ¢he otherchand,an spite of religious
and cultural differences, nations sti#iveal similarities regarding everyday life situations which,
among many others, include family life and chiéring as well as the values to which a family

should adhere while raising their children as valued members of society.

There are number of proses in each culture explaining children and their upbringing
according to their own cultures. This means that the-lnaiig of children and their education is
very important for the society. | wanted to show general conceptions in proverbs about children
how and when the proverbs of the three cultures studied in this research give messages ¢
attitudes towards the disciplining of children.

| believe that children are very vital for deciding how the world will be after some years.
So as educators, we shdkeep in mind that if we can do some good in the life of a child then
there can be at least a slightest change in the world. If educators think on same lines then we c:
hope of a better future ahead. Children are so much important for the family @ty sothe
proverbs as well and cultures aienilar from the point of child development. Education has to

be aimed at the overall development of a child.
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As the teachers, we should always remember that the things children learn during schoo
years playa very important role in the proper development of them because those years are the

time when children learn by exploring their environment and watching people in everyday life.

In this research, in order to collect enough data for English proverbs @bodti | dr e
Rosalind Fer gus s on ¢0Gxford dictianaryoh Rrovgrbs,caidtAP do c ¢ 1 o
of Turkish Proverbso by Metin Yurtbakeé are
from the dictionary by Gvardjaladze (1976), Georgian erbs with their English Equivalents
and thedictionaryby Oniony(1973,SvenProverbs.

3.2. Semantic Analysis of Georgian, English and Turkish Proverbs about

AChil dreno

In order to explore the paradigm of the proverbs related to children in English,
Georgianand Turkish languages and cultures we conducted the research in several stages:

1. We identified relevant proverbs in the corpus of these languages. In this process

we relied on several points:

a) The definition of proverb: Proverb is a verbal form welbwn tothe language
community, which laconically (within the boundaries of a sentence), metaphorically expresses &
deep, welknown, archetypal knowledge accumulated by the nation and mankind in the process
of explaing the universe and realitiR(sieshvili, 208).

b) The proverbs which include the relevant family lexemes such as son, daughter,

mother, father, child and their equivalents in all of the languages were identified.

2. We analysed the proverb data relying on the pragemaantic model of the
proverb suggeetl by Rusieshvili (Rusieshvili, 1998; Rusieshvili, 2005). According to this
theory, the semantic model of a proverb consists of three interdependent -layeaubcit,
implicit and presuppositional each of them having its own status, function and plagng
definite role in the creation of a general meaning of a proverb.
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3.3. Semantic Models

The analysis of the data made it possible to single out the folldG@rsgemantic models
of one tundred sixteen (116) proverbs English-56, Turkish-30, Georgian-30)in those three

cultures:

1. Children are Valuable

In Turkish and Georgian cultures, a family is considered incomplete without a child and

families place a high value on children. The child is seen as the future of a family and the birth of

a child brings hopand dreams into the familiea/e can imagine the importance of a child in the
family by the amount of happiness it brings in. The proverbs (1 to 4) Georgian and

Turkish cultures show that children liven up the home and they are the wealth of a family.

1. ¢ocukl u ev pazar, -ocuksuz ev mezar

marketplace and a house without children is like a graveyard)

2. A1y 17 7.+ 11 «dbdvSvo saxli mkvdariao.(A house without

—~

children is dead)

3. ¢tocuksuz baba benee. A mthex withoutacbildren is like a

fruitless tree)

4. N i, 7, 1. . .. uSvilb gali unayofoxeao(A woman without

— A Lo A > =

a child is a fruitless tree)

TheEnglish proverbs (5 to 8) below stress the importance of children by emphasising the

happiress there is when they have children.

5. Where children are not, heaven is not.

6. Children are the keys of paradise.

7. The best smell is bread, the best savour salt, the best love that of children.
8. Children are poor mends richness.
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There's only one perfect child the world and every mother has it and thinks that her
child is perfect, and better than every other child. The children who seem different to others are
perfect for their parents, so they constantly exaggerate the importance of their childrenas seen |

all three cultures.
9. Kargaya yavrusu kKkahin g°r¢negr. (To a
10.  The crow/owl thinks her own bird(s)/young fairest/whitest.

11. r 1+ 21+ .17 1_1_" _YvavsacTavis baxala moswons(A crow

— ~ ~ «

also likes its child)

12.  The ape thinks her own babes beautiful.

2. Parents Play a Key Role in Character Development

English, Turkish and Georgiaproverbs agree that parents play the vital role in raising
t heir chil dren and ar e i mportant in their
concerned with raising their children because this period can determine the rest of their lives
later. TheTurkish proverb (13) stresses the function of both parents in watching closely what the
child is doing.

13. D°rt g°z bir evlat i-indir. (Four ey

The Turkish proverb (14) means that children always imitate adblis;the behaviour

of thechild in most cases will be similar to that of the parents.

14. Ker ateén yanénda duran ya huyundan vy

horse will be affected either by his temper or by its water)

The English proverb (15) mentions that parents are modgls make the child; thus, the

behaviour of the child in most cases will be similar to that of the parents.
15.  Parents are patterns.

The Georgianproverbs falling under this group (16, 17) emphasise the fact that mother

and father raise the children; thtisey are responsible for them.
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6. 7 17 e, ol w7 ok o4 A7 indiSvili,

— [

mindiSvili, rac dedmama- igiSvili. (How are the mother and father, so the children)

17, 1o 13 15,00 11" 0”7 _d 1 . ,Dedanaxe, mamanaxe Svili

—

ise gamonaxe(Look at mother and father and decide about the child)

Proverbs fromEnglish, Georgian and Turkishcultures below generally mean that a
child grows up to be very similar to his parents, bothghaviourand in physical characteristics,

so the passing of those traits and hereditary talent and character is also meant in proverbs.
18. Ar mut dal énén dibine d¢ker. (The pear

19. + 1 AT owd 021, 0+ 1~ .1vaSlig xidan isev vaSli

[T ~ ~ —

CamovardebadApple falls from the apple tree)
20.  The apple never falls far from tree.
21.  Blood will tell.

As seen in the proverbs, children and parents everywhere, regardless of differences i
race, culture, and gender tend to responelxixctly the same way when they perceived. Parents
take care of them, entertain them, take responsibility for them, want to enjoy the children
occasionally and handle most of the care, education and deal with any problems.

The fact that oilmhatvleerao girealtiekeliynftt uence
in all three cultures has been revealed by the data. Because the way mothers show their love
al ways the best for the children and wunder
acceptd as the best friends for their children as seehnglish and Turkish proverbs (22 to
28).

22. Yavru kukun dilinden anasé anl ar. ( Ot
song)

23. Ana gibi y©r ol maz. (No friend | i ke a
24, A mot herd6s | ove never ages.

25, A motherds | ove is best of al/l
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26.  What the mother sings to the cradle goes all the way down to the grave.
27. Men are what their mothers made them.
28. Like hen, like chicken.

Because mot her s have such an influence

judged by the qualities their mother displaysSiorgian and Turkishproverbs (29 to 30).

29. 1. . .. 1774t 7 Tdo_ v 1k 1 ..1Samosels

nawiburi gausinje da Svils dedmamao (When you buy clothes look at the seams, when you
look at thechild ask for her/his mother and father)

300 Anaséna bak kézéené al, kenaréna bak b

the daughter just as you examine the selvage before you buy the cloth)

No matter how much the mother is involved in the care of their children and how close
she is to them, the children become dependent on their fathers as well. Fathers are also ofte
more implicated than mothers in the development of a child as is seenfoildlving proverbs.

The actions of the child will be the same as the actions of the father as seerGeothean
proverbs (31, 32) which reveal the same idea that father and children often resschid¢her

3. T oAt A .1 1 "1 v 77 Xem gamoisxa xilio, rac

~ ~ [

mama isa Svilio. (The fruit ripens in the tree, the child is like his his/her father)

32. .+ 4"+ 1. 7 ¢ ", Kvici gvarze xtiso. (The foal foll
behaviour.)
In theEnglishpr over bs (33, 34) , fatherdéds rol e

as children and into adulthood and father's love contributes as much to a child's development &

does a mother's love.
33. One father is more than a hundred school masters.
34. No love to a father's.

In these three cultures, the boys are expected to spend a lot of time with their fathers

while the girls are trained by their mothers. Consequently, a boy learns to deal with the duties o
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men in a house from his father and a daegtitom her mother. Th&nglish proverbs (35, 36,
and 37)state that sons tend to resemble their fathers in charactdvedwastiour and girls to

fathers.
35.  Like mother like daughter.
36. Like father like son, like mother like daughter.
37. Take avine of a good soil, and the daughter of a good mother.

Turkish proverb (39) stresses that daughters will be good friends with the mothers

whereas sons with the fathers but the English one (38) stresses just the opposite.
38. A boy's best friend is Bimother.

39. Ofjl an babaya kéz anaya yar ol ur . (Tt
daughter to the mother)

In theTurkish proverb (40), the source from whom the boy and girl learn how to perform

their duties is indicated whereas in theorgian(41) pioverb not.

40. Ojl an atadan/ babadan °jJrenir sofra Kk
(A son learns from his father to earn a living, and a daughter learns from her mother how

to cut out clothes)

41. 4 i .01, 2™ 1, 1,17, .Gggos nakeTi samxari,

o >~ ~

biWis namkali yanao.(The girl should take care of the dinner, the boy harvest the crop)

Economic or social life conditions also create a need for grandparents to raise their
grandchildren. In the past years, there is an importantasere the number of grandparents
who raise grandchildren. In the followingurkish and Georgian proverbs (42, 43), even
grandfathers have responsibility for the grandchildren, and their behaviour in the society may
have some positive and negative resultsch cause the children feel upset and happy in the

future.

42. Babasé eksi el ma yer, oglunun di si K
father sets t he -effectddthechidréry t eet h on edg

51



43, 1" 474 oA 1 AT T e T . 147 Papis

naWamma tyemalma SviliSvils mosWra kbilio. (Tkemali (sour plum) eaten by

grandfather sets the childrends teeth on

3. We are Greatly Indebted to Our Parents

Children are a huge responsibility and require a great deal edaszifice on the part of
their parents because they often sacrifice their own happiness to give it to their children. They
not only try tofulfil every wish of their children but also théy to protect them from any
adversities in the future. Thus, having bee

express gratitude for the parentsd devotion

Because of this, according tBnglish, Turkish and Georgianpr over bs, p
(especially the mothersé6) efforts and c¢commj
children. The model reveals the idea that parents bring children up well so they do not expec

rebellion and hatred from them but thagservenonourabldreatment from the children.

4. At anén duasé tutar, ananén ahe. (The
sigh)

45 F " ”1 J L J ” _I " ” -I = _I' i_’ ” -I r L~ -I-vo EoL ”‘ - »

ST 1417y A1 1177 ISvilma rom dedis gulisaTvis xelis
gulze erbokvercxi moiwvas, mis amags mainc ver gadaixdiso(Whatever the child
does, even if he/she makes scrambled eggs on the palm of his/her hand, he/she cann

pay to his/her Mum for her care)

46. A father Ooshiggdhedneashsani s he mountai ns;
than the sea.

47. God, and parents, and our master, can never be requited.

We see in the followingurkish and Georgianproverbs that the pain caused by the loss
of the property is nothing when compatedhe grief a person carries after the death of his.child

Parents have additional burdens of despair and grief over the death of a child.
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48. Ajl arsa anam ajl ar, kal ané yalan ajl a
mother, the others would do soly feignedly)

49. Evl at aceseé i-ler acéesée. (The grief f

50. I- L R .IH 5 |_ J ” J l: Ij L, J ” =.I . ”’ .I L, |-.I ” ” n I_ J ” -I r _I L

— N ~ ~ v ~ < L

11 . 7 1 Yvela sikvdilma gverdiT Camiara, Svilissikvdilma gulze gamiarao.(The

death of all the other people was easy compared to that of the son/daughter which brok
my heart)

4. Children Bring Happiness and Misery

In Turkish and Georgiancultures, family ties are strong which obliges children to
respect and help parentstimeir old age. Consequently, when children do not do so, they are
considered ungrateful. If you expect children to make you happy, you will be disappointed as
seen in the following proverbs (51 to 54).

51. Ky evliat (anayeée) b abeaer.dA goos zhildrmakes hesr |
parents proud, a bad one makes them ashamed of him)

7 I T (U I TR A I AL S S (YU B

11~ 1 7. Kargi Svili dedis gulis vardiao.Avi Svili dedis gulis dardiao.(A good
childisaroseohi s/ her mot her 6s heart
heart)

, a bad cl

53. A wise son maketh a glad father, but a foolish son is the heaviness of his mother.

54. 4 . " Mo 11 01~ e 1. Borati Svilis dedasa

ra moaSorebssevdasa.(Mother of an evil child is always in sorrow)

In Turkish, Georgian and Englistproverbs, it is meant that a good child gives happiness
to parents whereas a bad one is a big burden on their shoulders. The characteristic trai
emphasized are goathildren and parents are proud of them whereas Hmhgved children
make their parents suffer as well. Although parents do everything for them in their lives, children
may igrore parents when they are ofib(to 58).
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55. .1 . de” .1 M 1A v A e 112717, Mamam
Svils venaxi aCuga da Svilma mtevanic ar miawoda (Father gave a vineyard to his

child and the child did not offer a bunch of grapes)

56. Babasée ojluna bir baj ver mi K, oj I u b

father gave his son a vineyard, but the son did not offer him a bunch of grapes)

57. One father is enough to govern one hundred sons, but not a hundred sons one
father.

58. A son is a son till he gets him a wife, but a daughter's a daughter all the days of

her life.

The pleasure by a good child is the best of all according to the proverbs (59 to 61) as in
the following:

59. Happy is he that is happy in his children
60 A childés service is little, yet he i
61. Wise child is a father's bliss.

The comparison of good and bad children revealed that English, Georgian and Turkish
proverbs share the attitude towards the parents that having children is a blessing from God.

5. Raising Children is so Hard

Proverbs used for the care and concern of the education of the children in the cultures
show that it is hard work for parents to raise up and take care of a child. But the parents patientl
and gladly put up with all the difficulties for the sake of thadild as seen iEnglish, Turkish
and Georgianproverbs. It is hard to raise children properly by comparing the process to hard
work (62, 63).

62. ¢Cocuk be¢gy¢e¢tmek tak kemirmek. (Raising
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63. LT L AT R AT e TN T e D L T AT

- o< A ~~ o~

erTi ymawvilis gazrdas,erTi baTmani fetvis axeka sjobiaa (It is better to collect

one sack of barley rather than bringing up one child)

Because it is hrd to raise children properlyproverbs state that parents shob&lready
for expected hardships (64 to 71).

64. Evli aden varsa bin derdin var, evl adeée.

you will have a thousand worries, if you have no children you will have one worry)
65.  Children suck the mother when they are youmgl, the father when they are old.
66. Wife and children are bills of charges.

67. Small birds must have meat.

68. The first service a child does his father is to make him foolish.

69. Children when they are little make their parents fools, when they are great they

makethem mad.
70. Children are certain cares, but uncertain comforts.

71. Children must be fed.

6. Education in Childhood Shape the Future Character

Everything has its own time and a child can be taught everything in their childhood.
Because children acquire new habits in early childhood, so changing the old ones is difficult in
adulthood. You can tell about a child in early ages whether he is gorggaavelimannered in

the future or not. ThEnglish, Turkish and Georgiarproverbs below stress that the early period

of a childds |ife is the best time to acqui
72. Aja- yak iken ejilirnyoungj A tree shoul d
73. T i~ 1ol .M _ 7 _ 11 . .. Xe rocanedlia, maSin unda

moRuno.(A tree should be bent when tender)
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74, 1 1 0 "t M1 11T s Ied A1

. 1 ~ LSanamwneli pataraa, manananda moigrixos,gaizrdebaveRar mogrexo.

(The twig of the tree must be bent when it iceg).
75.  As the twig is bent, so is the tree inclined.
76. Raw leather willstretch

As seen in the proverbs above, people's personalities form when they are children so
person will hae the same qualities as an adult that he or she had as athiile.youngest ages,
parents shouldpromote the participation of children in the lives of their families.During
childhood, the family continues to play an important role which will haveohifiglconsequences.
Parents should give support and guidance in the right way in order to make their children

culturally more developed and a good member of the community.

7. Pampering Excessively Leads to Spoiled Children

One of the most unpleasant things a parent can encounter on earth may be a demandir
and spoiled child because they do not understand the difficulties of life so they believe that they
are entitled to whatever they want, whenever they want it. In the éaanmom English,
Turkish and Georgian proverbs (77 to 80Q)the fact that children often take their parents for

granted is revealed and children expect everything to be available all the time.

77. ¢ocuk ekmefji dol apta bit i pread grgws inithe i y c
cupboard)

78. Fo Lo ko1 711 7T 8 7 8vils dedmama xazina hgoniao (A

—

child thinks their parents are their bank)
79. Yavru kukun ajzé b¢gyek olur. (A young
80. A growing youth has a wolf in his belly.

As seen in the following equivalents (81 to 89), it is stressed that pampering a child leads

to bad results. Spoiling the children by pampering is not accepted and parents should not give a
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what they want as long as they we could. While educating thiédren, the parents should be
careful not to spoil them because fulfilling all of their wishes may make them lazy.

8l. ¢ocuju Kémartma, bakéna -ékar. (Do no

82. 1, A1+ v 1d7 1+ " _ .~-maRlabavSvi avwie da TavSi

(=3

Camkrao (I held the child up and he hit me in my head.).

83. 41+ 4+ _ 417 7 _ 141" _+ L .bhadSysrom gaucineb, muSts

— o~ <© ~

giCvenebso.(If you smile to the child, he/she will show you a fist)

Pampering childrershould not be seen as being respectful to them because it is not
respectful to rescue them from every disappointment. Parents should offer their children
opportunity to develop their "disappointment muscles" so that they can develop a sense o

capability in theprocess.
84.  Woe to the kingdom whose king is a child.
85. He that spoilgcockers) highild provides for his enemy.
86. A child may have too much of his mother's blessing.

87.  Give a child while he craves, and a dog while his tail dakieand you'll have a

fair dog, but a foul knave.
88.  Too much liberty spoils all.
89. Dawted (spoilt) daughter makes daidling (lazy) wives.

Kindness and firmness are essential for positive discipline. Parents should not lack
kindness in their authoritarian methods and firmness in theimipgive methods. The
importance of being both kind and firm in our relations with children is important in order to
show respect for ourselves and for the needs of the situation. It is worth noting that severa
proverbs emphasise the necessity of stragnehile bringing up children and suggest that being
strict helps them grow up with discipline and good ethics in Giorgian(90, 91) andEnglish

proverbs (92 to 96) state this trait and call for strictness.
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90. o7 s 1At ot sl o110 11 1.1 Svili imtrulad

[ [

gazarde, moyvradgamogadgebadRaise the child up strictly, he/she will be your friend

when he/she is an adult)

91. L, e e T4t . 1 $eni Wi meTi Svili ar

[ > < —

gaizrdebao (The child will not growup with only caresses)

92. Kindness is |l ost thatodos bestowed on c
93.  One should be strict with their children.

94.  Better children weep than old men.

95. A pitiful mother makes a scabby (nasty) daughter.

96. Rule youth well, and age will rule itself.

However, Turkish proverb (97) andEnglish proverbs (98 to 101) specify the method of
corporal punishment by also indicating that it is necessary to beat children for the parents not t

suffer in their old age.

97. Evl adénée d°vmeyen dsntbeat is daighteremll beat(hide

knees).
98. Spare the rod and spoil the child.

99. The kick of the dam hurts not the colt. (Said to point out that children do not feel
angry or bitter when punished by their parents)

100. Birchen twigs break no ribs.
101. The rod dotmot make less the mother's love.

| suggest that in order to help children in a better way, parents should have family or class
meetings on a weekly basis, because they will find an opportunity to brainstorm for solutions to

problems and choose the solutions that are respectful to bathilithen and the parents.
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8. Parents Should Supervise the Children

The proverbs give the message that, the children do not think about the results of the ac
commi tted by t hem, so it can bring about u
ded with the problem.When parentgive a child something to dehey should monitor the

process as th@eorgian and Turkislproverbs say in the following102 to 105).

102, 41+ 31 _ 1 210" 1 417 1. bavSvi daasagme da ukan
gaudegio(When you aslkhe child to do something, do not forget to follow him closely

When one gives a child something to do, he should run after him)

103. A1+ 4 _ 112 v 411ttt

bavSvs ro kakals miscem, imis gasatexic Tan unda gaayolo.(When you give the

child a walnut, do not forget to give him a ranicker as well)
104. ¢ocuja g¢ven ol maz.. (The child is no

105. ¢ocuja i K buyuran ardénca kendi gi det

go after him as well.

9. Children Cry

From the very first moment in this world and all throughout their infancy, crying is only
way of communicating with parents and his only way of expressing himself. According to
studies, it is normal for children, especially toddlers ages 1 to 3 years aly to express

themselves and get their needs addressed.

During a babyds first months, giving 1in
spoiling it. But we should also know that as they grow, children will try to use crying to get their
way. However, we parents can help our kids learn early on how to express themselves withou
resorting to crying. Children sometimes cry just to get attention or they understand that if they
continue to cry they can get things they want. The message that ttherctdly exists in both
Georgian and Turkishproverbs (106 to 109).

106. ¢ocuk -ocuja bakarak ajlar. (The <chil
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107. Kéek g¢nexi -ocuja benzer, bazen ajl al
sometimes cry and sonmaes laugh)

108. 41+ v 1 .77 04T 1. .17 .+ L BavSyiTu ar itirebs,

~ ~

ZuZus ar moawovebend(If a child does not cry, he will not be breastted)

109. 41+ "¢ " TT.1 517 .41 114 5" . " bavSvs hkiTxes:

raTa tirio? Gamdis da vtirio. (The child was asked why he was crying and he said he

did because he fountleasier to get what he wanted)

10. Children Tell the Truth

Parents feel it is extremely important to teach children about the issue of secrets becaus
kids tell it like they see without exaggeration and deception. They do not hesitate to repeat
everything they hear, so parents do not have to talk about secrets with thenollGand
proverbs (110 to 116 English, Turkish and Georgianet us see the same pbiof view in
accordance with the honesty of the children.

110. What children hear at home, soon flies abroad.
111. Children and fools speak the truth.
112. Children have wide ears and long tongues.

113. ¢ocujun bulunduju yerde dedi kodu ol n

around)

114. B¢y ekl er evde syl er, -ocukl ar damda

children from the roof will be notified)

115, 41+ 777" 1.7 i 11 1baySvis piriT  simarTle

~ ~

RaRadebsq. Trut h i s poured .out of the chil dos

116, _ . "0 2 T et T AT 4110 e "1 7 sofelSi

rom mixvide igauri ambavi ymawvilsa hkiTxeo.(When you go into the village, ask the
child to tell you the truth)
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Modern Georgian alphabet withthe letters, National transcription and IPA
transcription

a m gh
b b n n . q' q
g 0] i sh
d d ' p . ch t
e zh ts ts
Y v r r dz dz
z z . S s " ts' ts
t t : t t ~ ch' t
i [ u u B kh X
k' k P p - j d
I I k k ) h h
Conclusion:
U Proverbs have strong connection witdHl

contain general observations of practical knowledge, situations and other various aspect:

of child development.

a Using metaphors in the proverbs increases the value of a provethkasdthe

listeners to a situation directed by a true story.

a Proverbs of these nations serve as the rules of the unwritten constitution in the
framework of family formation and pareahild relations, and particularly in raising and

educating children.

a Parents should take these proverbs into consideration in order to set good

examples for their children.

a The proverbs above provide an interesting and informative source of folk

knowledge with their highly communicative and instructive value helpinghsasolve
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and understand the situations of conflict and stating what should, or should not be done
and show conditions for certain actions and attitudes.

a The study of the proverbs related to children in three different cul(gregish,
Georgian, and Turkish) has revealed the importance that these cultures give to

upbringing children.

a All of the three cultures emphasize that a parent should be a good example and &

wise teacher for their children.

u As is seen inEnglish, Turkish and Georgian proverbs abee, all three
communities give great value and importance to the education of children because
children are seen as the vital el ement s

for the future.

a Proverbs inEnglish, Turkish and Georgiancultures revealed that the people of
these countries pay great attention to the concept of the family and to the proper
grooming of their children. They assign an important role to the parents in the process of

raising a good generation.

u Mother and fater have duties and responsibilities while bringing up their children
because the children learn by observing and imitating their parents, therefore, the parent

must be a good example to them.

a Nothing is much more important than the love of child foe tmother.
Environment and heredity is also effective in the development of the child.

a If parents hesitate to show their children how to behave appropriately and children
are allowed to behave however they want, they will certainly get themselves urttetro

and embarrass themselves and their families.

a During the first years of life, education is very effective, so bledaviour

attributes and personality of the child will be shaped in a more permanent form.

a As seen from the data, from the cultural point of view, the proverbs from three
cultures highlighted similar issues although they differ from cultural and religious points

of view.
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u The relation between proverb and culture is very strong and wit antl aipai

nation are discovered in its proverbs.
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CHAPTER 4

ANALYSIS OF GEORGIAN AND TURKISH ENGLISH TEACHERSOATTITUDES
TOWARDS TEACHING AND LEARNING PROVERBS

4.1. Aim of the Research

This chapter introduces the participants in the research followed by the methods of date
collection. The research is described in detail and then the research procedures are described.

The aim of the research is to investigate whether and how proverbsuaeel as a part
of teaching English as a foreign language. | aim to see what attitudes there are towards the
use of proverbs in their teaching amongst 177grades 9 to 12 school teachers from the cities of
Ordu, Turkey (57), Akhaltsikhe, Georgia (58) and Tiki, Georgia (62). As English teachers
are the most important stakeholders in teaching English as a foreign language, their insights
will contribute to knowledge of the practice, efficacy and issues relating to the teaching of

proverbs in English languagelasses.
The research aims to measure:
1- English teachers' attitudes towards the learning and teaching of English proverbs.
2- English teachers' thoughts about their knowledge of English proverbs.
3- English teachers' practice in teaching English erbs in the classrooms

The reason why we chose grades 9 to 12 school teachers is because education in Geor
is compulsory between ages 6 and 14 and begins with 4 years in elementary school. Middle
school continues through grades 5 to 9. The final Bsysfasecondary school are spent at either

academic secondary schools, or technical special secondary schools.

The constitution of the Republic of Turkey states twelve years of education is
compulsory for boys and girls, which can be divided into 4+4edrs of schooling since 2012.
With a new Law in 2012, four years of Elementary school + four years of Middle school + four

years of secondary education is compulsory. These 12 years covers general, vocational ar
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technical hi gh s c hBbukiehd. The period doetechnical high kchaols Wwas i 1
3 years until 2005.

Another reason | chose the group grades 9 to 12 specifically is that, due to the metapho
in proverbs, it is usually accepted as an elementary or intermediate level topic. | ghagiose
English teachers should provide more exposure of proverbs in classes if research shows ho
much teachers are interested and are ready to teach these mostly metaphorical expressions.

Previous research by Can ( 20 gsltgwardshkeachizge n
proverbs, research by Turkol (2003) who examined attitudes of Turkish speakers of English in
the USA towards proverbs, and Liontas (2002), who explored second éagge | eodonsn e r S
of idiomaticity, as well as my own interest andnm@r MA study of proverbs provided the
inspiration and focus for this research topic to design my own questionnaire for English teachers
In addition, the questionnaire was designed in accordance with the literature review on various
aspects of proverb&urthermore, there are no other researchers in Georgia and Turkey focusing
on this topic or developing materials in order to effectively teach proverbs in classes.

As an English language teacher for 10 years in Turkey and a teacher of Turkish to
foreigners for 5 years, | have drawn on my own classroom experiences while preparing the
questionnaire. | also interviewed with some English teachers who are teaching at grades 9 to 1
level and asked their opinions about the teaching of the proverbasseslin order to prepare

the questionnaire.

Due to a lack of research into proverb teaching in English foreign language classes
generally and particularly of teacher attitudes towards teaching proverbs, it is hoped that this
research will reveal some valole data and encourage further research in this area.

4.2. The design of the questionnaire

First, |1 created a questions pool and then categorized them by choosing the mosi
important questions and by paying attention to issues of simplicity and comprehefsion
language in order to avoid any undue pressure on participants. | also considered questions wit
concrete items rather than abstract/ambiguous ones. As the next step, the order of the questio

were considered, going from general to more specific quesséind focusing on the importance
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of proverbs for English teachers, their knowledge of proverbs and if they teach them in classes c

not.

Secondly, in order to ensure high reliability and validity, initial piloting was carried out
with five experts and @as decided that the questionnaire would be in understandable English and
Georgian languages in order to put the participants at ease and reduce the possibility

misunderstanding the statements, questions and instructions.

The questionnaire was designeyl the team and initial piloting was fulfilled. The team
marked any items that were not clear or unnecessary and suggested an improvement. The
evaluated the questionnaire in terms of organization, punctuation, spelling, meaning anc
relevance to researchuestions. As a result of the feedback received from the team, the
researcher made the necessary corrections and improvements. The statements were evalua
based on their relevance to the research questions, clarity, and comprehensibility to make sul

thatthe statements were not ambiguous.

Care was taken to avoid asking confusing questions or language which might lose the
teachersé attention/ interest of the topic.
useful data for other researchersfuather investigate this field of study. The questions in the
questionnaire were chosen for their simplicity, directness and to focus the teachers' interest o
the teaching of proverbs.

The questionnaire was prepared for final piloting to a group of 1%idBngachers in
Akhaltsikhe to ensure high reliability and validity. This pilot group was chosen because we
considered them to be representative of the target group. They were asked to indicate anythin
that was not clear or appropriate or to offer amygestions in the space provided on the left side
of the questionnaire sheets. Completion of the pilot questionnaires took approximately 15
minutes which is acceptable. Some minor problems were encountered by the pilot group ir
completing the questionnas and improvements were made. The teachers expressed their

appreciation for this. The choice and organisation of questions was also carefully considered.

The questionnaire consists of three parts:

English teachers were asked to give their opinion on how interested they were in teaching
proverbs in their English as a foreign language classes. Other factors important in foreign
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language teaching, (e.g. books, schools, students) have not been indutthesl research.
However, English teachersdé | evels with reg:

to be sought.

In the first part, 13 questions were asked to see how much they believe in the inclusion of
proverbs i n t he atitudestowards teaciimg Englstapcokieebs and their place
in the course books and materials. | wanted to see how many English teachers think that knowin
proverbs improves writing, reading, speaking and listening skills. The reasons for considering
proverbs significant to learn in the classroom, how proverbs help to communicate effectively and
the importance of learning English proverbs for English language teaching and effective
communication in general were the focuses in this part. Necessity of iqhanwthusing English

proverbs outside the classroom was another focus as well.

The second part focussed on English teac
proverbs, how they understand proverbs in spoken and written form, if they are wellediform
about the various aspects of proverbs, if they know where and how to use prvedishers
use proverbs whilecommunicating in the English language, if they can easily recognize and
understand English proverbs in texts, if they think their knowledgeoverbs is sufficient for

effective teaching were all other focuses in our questionnaire.

In the third part, | focused on questions in order toifsEaglish teachers teach proverbs
in English classes, if proverbs are taught enough in English clagisasaspects are taught by
English teachers, if they effectively use proverbs in teaching four skillsting, reading,
speaking, listening. Although the textbooks deal with teaching English proverbs and include
them, | wanted to see if teachers usent or skip those exercises, if proverbs are used for

teaching cultural mattefsee Appendix1: Questionnaire)

4.3. Participants

58 teachers from Akhaltsikhe, Georgia, 62 teachers from Thilisi, Georgia, and 57
teachers from Ordu, Turkey were asked to fill in the questionnaires designed for the researct
The teachers taughor grades 9 to 12 and mostly at pnéermediate and uppentermediate

level of English language.
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4.4. Data collection procedure
The steps followed in collecting data for this study are explained as follows:

The schools and teachers were chosen randomly. The questionnaire was administered
English Teachers in Akhaltsike, Georgia, Ordu Turkey and Thilisi, Georgia by visiting schools
and attending trainings for English Teachers.

In order to find teachers who would agree to fill in our questionnaires, we visited the
schools in the cities stated and attendedeirvice trainings. The teachers were asked if they
would have time at the end of the classes to complete our questicmmaitieen questionnaires
were distributed to those teachers. | explained the aim of the study and gave instructions for th
research. They were asked to fill it in voluntarily and told to leave if they ever felt

uncomfortable.

| was also careful in choogrEnglish teachers who taught grades 9 through 12. Because
this research focuses on English Teachers interest for teaching proverbs in grades 9 to 12, tt
group was checked if there was a teacher with an irrelevant position. The questionnaire tool

betweerb minutes and 15 minutes to complete.

After making sure that the questions were clear and appropriate, participants were giver
the 15 minutes required to complete the questionnaire. Questionnaires were completed b
Akhaltsikhe, Ordu and Thilisi English telzers respectively. Teachers participated voluntarily
and the collected data was treated confidentially. Even filling in the questionnaires is a huge ste|
for their development in the knowledge of proverbs and inclusion of teaching proverbs in foreign

language classes.

Although teachers were asked to fill in the demographics data about themselves such a
gender, age group, if they finished ELT department or not, they were unwilling to answer those
qguestions. Similarly, questions about external factors as¢hthey had visited a foreign country
(which could be influential in their experience with English) were rejected. Hence, we were
unable to analyse this potentially useful data. Although considered relevant by the researcher:
the question to determinehether age group affected interest in teaching proverbs was
considered too personal for the majority of the participants. Similarly, only a few teachers were

willing to offer their contact details for the results of the research to be forwarded to tkem. A
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such, teachers were given the option to answer or not to answer these questions. Otherwise, |

other details in the questionnaire lead to misunderstanding or proved problematic.

4.5. Results and Discussion:

Whil e evaluating theoresuslptonnsien wialse eivat n
and the fAnot sureodo part twsscertaiea anaoveual indicationaos n
disagreement and agreement and hence to get a general picture of the relshiétge just three

parts while analysingagree, disagree and neutral.

Results obtained from the analysis of the questionnaires were presented and discussed
relation to the research questions in the following. Descriptive methods and quantitative
approaches were used. Results of this reseaechrasented with the aid of figures and tables

together with further explanations and summary comments provided in the respective sections.

4.6. Part 1: Attitudes Towards the Learning and Teaching of English Proverbs
In order to seattitudes towards the learning and teaching of English proverbdgalt
with the questionnaire by dividing it intsix (6) categories, each of which had further sub

questions.

The categorization of the questions abo#inglish teachers' attitudes towardghe

learning and teaching of English proverbs is as in the following

1. Category 1: Importance of learning English proverbs for English language
education

2. Category 2: Proverbs seem to help for effective communication

3. Category 3: The reasons for consideringroverbs significant to learn in the
classroom

4, Category 4: The necessity of knowing and using English proverbs outside the
classroom.

5. Category 5: Attitudes towards the place of English proverbs in course books

6. Category 6: Attitudes towards teaching Englishproverbs.
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The findings for the first categorys that of the 177 teachers who responded, 68% were

in agreement, 25% were neutral and 7% expressed disagreement to the statement that provet

are an integral and necessary part of the English language learning experience.

The results suggest that thejoray of English teachers (120 out of 177 or 68%) think

proverbs have a positive effect on the overall English language experience as it istalelarin

which shows the numbers and percentages.

City name agree %
TBILISI 41 66
AKHALTSIKHE 40 69
ORDU 39 68
TOTAL 120 68

neutral
19

16
10
45

%
31

28
18
25

disagree
2

2
8
12

Learning proverbs is integral to the overall Englishlanguage learning experience

%
3

3
14
7

Table 1: The number and percentages of teachers who think learning proveriogagral to the overall

English language learning experience.

The second category if proverbs help for communicatiens stressed by Litovkina

(2000) who states that proverbs, in addition to being an important part of culture, are also ar

important toolfor effective communication and for the comprehension of different spoken and

written discourses.

City name agree %
TBILISI 42 68
AKHALTSIKHE 38 66
ORDU 37 65
TOTAL 17 66

neutral
18

12
13
39

%
29

21
23
22

To communicate effectively in English, you need to learn to use proverb

disagree
2

8
r
21

%
3

14
12
12

Table 2: The number and percentages of teachers who think that they need to learn to use

proverbs to communicate effectively in English

Participants from all three cities, Thilisi (68%), Akhaltsikhe (66%) and Ordu (65%)

agreed that one needs to learn to use proverbs to communicate effectively in English as shown

table 2.
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After having seen the results above, | believe there is a nedelafming proverbs. The
results above indicate another reason for the necessity of teaching proverbs and should L
considered one of the primary reasons for the teaching of proverbs in foreign language classe
My results also support the views of pre\saesearch that claims teaching proverbs can help to
produce language more fluently and naturally which can in turn increase motivation. (Porto,
1998)

According to Mieder, proverbs can prove a significant rhetorical force in various modes
of communicationused by native speakers, not only in friendly chats and powerful political
speeches but also in best seller novels and the influential mass media (Mieder, 2004:1).Th
results of the survey showed that of the 117 English teachers who responded to thas,quest
66% find proverbs to be essential in effective communication and 22 % were neutral if it helped

at all in communication as shownfigure 1.

To communicate effectively in English, you
need to learn to use proverbs.

/Disagme
Neutral 22%

12 %

Agree

Figure 1: The percentages of teachers who think that they need to learn to use proverbs to

communicateeffectively in English.

In order to see the data for the category e rasons for considering proverbs
significant to learn in the classroom, teachers were asked their opinion on how the use o
proverbs in oral presentations would help portray topicsenedfectively. A number of points
arise in the consideration of the use of proverbs.Any evaluation of the use of English proverbs ir

teaching is potentially wide ranging. The issues arising include the following:
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The ratio for if using proverbs in oratgsentations will make them more effective was
77 % of the teachers in Ordu, 74 % in Akhaltsikhe and 79% in Thilisi. It is seen that this number
is greater than the ratio which is for the necessity of proverbs for better communication. 77 % of

the partici@nts in total considered proverbs significant in oral presentasigins in table 3.

While preparing for presentations and papers, in addition to reading books and articles, |
believe that access to authentic cultural knowledge, including proversid help the
efficiency of the topic in oral presentations. For example, proverbs are present in a number o
important popular art forms, such as music, songs, poetry, riddles, etc., and their use in ora
presentations is thought to attract and endiatgners, improve communication, and aid listeners
in remembering what they have learned. However, the current availability of such cultural

/| aut hentic materials in todayés course mat e
Using proverbs in oral presentatiors will make them more effective,
City name agree % neutral % disagree %
TBILISI 49 79 12 19 1 2
AKHALTSIKHE 43 74 12 2L 3 5
ORDU 37 65 13 23 7 12

Table 3: The number and percentages of teachers who think using proverbs in oral

presentations will makéhem more effective.

The importance of proverbs for comprehending a text was seen as important by 66% of
English teachers in Akhaltsikhe, 68% in Thilisi and 49% in Ordu. English teachers (108) agreed
that proverbs should be studied so that students cowldrstand/ interpret proverbs accurately
in reading texts and thus encourage/ motivate readers to continue with further reading withou

problem.

It is believed that knowing proverbs does not necessarily improve writing skills. The
results, however, seem itdicate that large percentage of teachers surveyed believed otherwise.
Thilisi teachers (52) %, Akhaltsikhe teachers (53) % and Ordu teachers (32) % agreed about th
benefit of proverbsdéd role in i mproviaeginwri
total, 46% of the teachers agreed that knowledge of proverbs improves writing skills where this

knowledge is applied to strengthen argument in writing. Similarly, | found that knowledge of
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proverbs also improves listening comprehension. My reséaittis area highlights that 49% of
the teachers agreed that the use of proverbs helps to improve listening comprehension.

As previously stated, | believe that to be an efficient user of a foreign language, speaker:
should not only be able to receive and produce messages, but they must also possess cultu
awareness of the language. For example, a person needs to be gditeralle to achieve
comprehension of many texts. Results suggest that a relatively high number of teachers agree
with me for the importance of proverbs in understanding cultural differences and similarities.
The numbers were as follows: 79 % in Ord6%/in Akhaltsikhe and 73 % in Thilisi as it is

clear intable 4.

English proverbs are important in understanding cultural differences and similarities.

City name agree % neutral %  Disagree %
TBILISI 45 73 16 26 1 1
AKHALTSIKHE 44 76 12 21 2 3
ORDU 45 79 9 16 3 5

Table 4: The number and percentages of teachers who think English proverbs are important in

understanding cultural differences and similarities.

Almost none of the participants disagree while 21% of all responding teachers were
neutral abouthe place of proverbs in the teaching of cultural values. Majority of the participants
surveyed (76%) supported that knowledge of proverbs are an important aid in understanding
cultural differences or similarities. Teaching of proverbs is also seen ad & tencourage
students in developing cultural awareness and to influence their behaviours towards othe
cultures. In this research sample, my findings provided strong indication with larger percentage
of teachers supporting the viewpoint that knowledigproverbs is considered very important in

understanding cultural differences.

The survey results showed that 134 teachers in total apprised their learners of the
contribution of proverbs for the development of cultural and intercultural competence because
proverbs give them a chance to see how native speakers conceptualize experiences, things anc
events in their languagesMajority of the teachers surveyed (76%) were in agreement that

inclusion of proverbs in ELT assists with cultural understanding asrshoiigure 2.
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English proverbs are important in understanding
cultural differences and similarities.

Neutral Disagree
21 % 3 %

Agree
76 %

Figure 2: The percentages of teachers who think English proverbs are important in understanding

cultural differences and similarities

In the previous chapter, we focused on proverb and culture relations and showed how
they are interrelated 0 each ot her . I n fact, i n many de

use of the word ficultureo indicating the cl

Teachers should integrate intercultural awareness into the language curriculum.
Engaging stuants with the foreign culture through proverbs will be positively accepted by
students and prove to be a powerful educational technique for enhancing the development of
intercultural competenceWe have put this into practice during our experiment and vile w

discuss details of this in the next chapter.

To the question if knowing English proverbs is helpful in understanding English
humourabout 77%, 136 of the participants in total agreed with the idea and the definition below
by Taylor. He defines the proseas a ready made epigram, sums up the situation effectively,
drives home the point, and appeals to the r
the research, 77% in Thilisi, 78% in Akhaltsikhe and 75% in Ordu teachers agreed that knowing
English proverbs is helpful in understanding English humour and in support of the definition by

Taylor.

I f the | earners have very | imited knowl
the jokes in their Engl i sh retloeu pessgectibes redulss in @ B

our not being able to learn their culture. This results in obstacles in our learning the language.
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Norrick thinks that proverb is a traditional, conversational, didactic genre with general
meaning, a potential free conveisaal turn, preferably with figurative meaning (Norrick,
1985). According to Lennon, figurative language causes problems for foreign language learner:

due to its underlying metaphorical character (Lennon, 19980).1

Participants from all three citiegbilisi (73%), Akhaltsikhe (74%), and Ordu (75%)
agreed that one needs to learn to use proverbs to express himself through figurative language.
the previous chapter, we covered the importance of figurative language. The results of oul
survey on the imgrtance of the use of proverbs in expressing oneself figuratively were

considerably in support of this proposal by 74% of teachers.

The reasons for considering proverbs significant to learn in the classroom

agree % Neutral % disagree %
Using proverbs inoral presentations will make them 136 77 32 18 11 6
more effective.
Knowing proverbs will improve reading skills. 108 61 50 28 19 11
Using proverbs in written communication will improve 81 46 61 34 35 20
my writing skills.
Understanding proverbsimproves listening 86 49 52 29 39 22
comprehension.
English proverbs are important in understanding 134 76 37 21 6 3
cultural differences and similarities.
Knowing English proverbs is helpful in understanding 136 77 24 14 17 10
English humour
Learning English proverbs is helpful in expressing 131 74 34 19 12 7
oneself using figurative language.

Table 5: The number and percentages of teac

to learn in the classroom

We see number of different reasopsovided with reference to the significance of
teaching proverbs in the classroom, however, all reasons provided here have one common then

that proverbs are necessary in English as a foreign language classes.

If proverbs improve writing skills and listerg skills outside the classroom was the
lowest percentage of agreement in the whole scale, which was 46% for writing and 49% for
listening These findings indicate the importance of proverbs in oral presentations and
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understanding cultural elements. This part of my survey had the highest average in support c
this proposal. In fact all teachers with one exception were in support of this statement.

Surveyed teachers consider proverbs as one of the phraseology thhturhasr,
figurative meaning and cultural elements. The general percentages of the third category for eac

guestion can be seentable 5above.

After checking the results @he fourth categorywhich isthe necessity of knowing and
using English proverbsutside the classroom, nmsurvey also highlighted that teachers are in
support of the idea that knowing proverb is important in improved communication in English.
The highest response in favour of this proposition is from Akhaltsikhe at 69&easn tablet.

Overall 59% of the teachers believed that proverbs are needed to be understood and might |

used while communicating in English outside the classroom.

Proverbs help in learning the target language because a language is not only abou
grammar or simplybout speaking, in other words. Proverbs help you to make yourself listened
to and a way to achieve this is to learn the important details about that language including the

proverbs of that language.

Outside the classroom, one needs to understand proveridien communicating in English

City name agree % neutral % disagree %

TBILISI 36 58 25 40 1 2

AKHALTSIKHE 40 69 5 9 13 22
29 51 16 28 12 21

ORDU

TOTAL 105 59 46 26 26 15

Table 6: The number and peentages of teachers who thifkout si de t tneneeds as s

to understand proverbs when communicating in Et

A large percentage of the teachers acknowledged the importance of knowing and usinc
English proverbs outside the classroom. This could be due to possible opportunities to ust

English outsidette classroom.

For the results ahe fifth category attitudes towards the place of English proverbs in the

course books, the participants of our research agreed that the occurrence of the proverbs in te
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books and exams should be more frequent. Accgrthnthe results, teachers should focus on
attitudes toward using the proverbs in foreign language classes.

Mieder states that textbooks on both the teaching of native and foreign languages usually
include at least some lists of proverbs and accompargyegeises (Mieder, Wolfgang, 2004).
The research conducted by ¢akéer (2010) who
used in primary schools also found that there are a limited number of cultural elements in cours:
material. His research focsesd on culturespecific expressions and cultural references such as
idioms, proverbs, superstitions, festivals and celebrations. The findings proved very little

reference to use of proverbs or cultural references in course material.

According to one reseeln conducted in Turkey by Can (2011), the course books were
evaluated in terms of the proverbs incorporated. Every page in all the course books was scannge
and any relevant data was recorded. Written course material should include frequently used an
commally known proverbs by native speakers of English. Different aspects of proverbs should
be taught by giving different exampl es of
Canbés course book analysis showede ibh Brglish pr
classrooms. The results of this study have highlighted the need for promoting teaching proverb:

in English classrooms.

76% of the teachers in Thilisi, 66% of Akhaltsikhe and 75% of Ordu teachers agreed that
proverbs should be included English textbooks. 128 teachers out of 177, 72% of teachers in
total disagreed with the books which are mostly grardmased. They think that authentic
materials such as proverbs should be dealt more within the course books that act as mai
materials for Bglish as a foreign language teaching. The result is shown figtie3.

Proverbs should be included in English
textbooks.

isagree
MNeutral 4%
24% \

Agree
72%
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Figure 3: The percentages of teachers who think proverbs should be included in English

textbooks.

McGrath (2006:171) argues that course books are a central element in tdeamigy.
They will tend to dictate what is taught in what order and to some extent how as well as what

learners learn.

Forthe sixth categoryf the proverbs are included in English Language Teaching at high
school, the teachers argued that including proverbs into the curriculum helps students improve
all aspects of language skills. 78% of teachers in Akhaltsikhe, 63% in Thilisi and 70% in Ordu
supported the importance of proverbs in teaching English to students as a foreign language ¢

shown in theable?.

Proverbs should be a part of the English language curriculum

City name agree % neutral % disagree %
TBILISI 39 63 21 34 2 3
AKHALTSIKHE 43 [ 19 2 4
ORDU 40 70 15 26 2 4

Table7: The number and percentages of teachers who think proverbs should be a part of the English

language curriculum

According to Kezeéeldaj, the content and
between the curriculum and the examination, which brings out limitations in actual language

teaching practices in the classroom (Kézeld

According to Can (2011) not only the course books but also the curriculum and the
assessment need to emphasize the teaching of proverbs so that both teachers and students fee!
need to pay more attention to the proverbs incorporated in the course Inaokstesearch, 124
teachers out of 177, 70% supported the importance of integrating proverbs in English languag

curriculum as shown ifigure 4.
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Proverbs should be a part of the English
language curriculum .

Disagree

Neutral / 3 %

27 %

Agree
70%

Figure 4: The percentages of teachers who think proverbs should be a part of the English

language curricdum.

The results in this section are consistent with the findings of the study carried out by
Liontas (2002) who also used two questionnaires tp lexor e second l ang
understanding of idiomacity. As found in this study, most of the learndrsim nt as 6s st
had a desire and interest in learning idioms and wanted idioms to be an integral part of thei
language and culture learning. They were also aware of the importance of idioms for natural ant
reatlife communication. Furthermore, similto the result that most of the participants in this
study find it important to learn proverbs for using figurative language and understanding humour
in English. Turkol (2003) also found that all the subjects in her study preferred to use proverbs

in informal situations as their use is practical, indirect and humorous.

Teachers find proverbs an essential component of and in consequence integrate them |
the English language curriculum. This result is encouraging for our research topic and we
recommendHat material writers and curriculum designers should give more emphasis to the use
of proverbs in language teaching. The conclusion is that they should allocate some time fol

proverb instruction in the classroom.

Although teachers consistently express gy \ositive attitude towards the teaching of
proverbs, in reality, only 68 teachers (38%) said that they taught proverbs in classes and 34% ¢
the teachers were not sure if they would teach proverbs. 28% of the teachers did not include tim

for proverbsawhile teaching in EFL classes shown in thégure 5.
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I teach proverbs in my classroom

Agree
38'%

Disagree
28 %

34%

Figure 5: The percentages of teachers who teach proverbs in classes.

Teachers who confirmed inclusion of teaching proverbs in their course material were in
the minority. It is seen that 40% tdachers in Thilisi, 48% in Aldiisikhe and 26% in Ordu

allow certain time for teaching English proverbs as it is showabile 8

| teach proverbs in my classroom

City name agree %  neutral %  Disagree %
TBILISI 25 40 32 52 5 8
AKHALTSIKHE 28 48 12 21 18 31
ORDU 15 26 16 28 26 46

Table 8: The number and percentages of teachers who teach proverbs in classes

The conclusions from the responses in $ingdh category show that teachers should
select course books appropriate to the teaching of proverbs or adapt those books to better me
their need for proverb teaching. Il n order

about various aspects of proverbga®to be raised.
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47. Part 22 Engli sh Teachersd Thoughts about

Proverbs

In order to seavhat English teachers thinlabout their knowledge of English proverbs,
| dealt with this question by dividing it infour (4) categories, each of which had further sub
guestions. These were then presented to the teachers and the data produced is detailed.

The categorization of the questions about English Teachers' thoughts about their
knowledge of English proverbs is in the folving:

1. Category 1: English teachers' thoughts about their knowledge of the various

aspects of English proverbs.

2. Category 2: How much do the teachers understand English proverbs in texts

and speaking?
3. Category 3: Do English teachers use Englishrpverbs?

4. Category 4: Is the teachers™ knowledge of English proverbs sufficient for

effective teaching?

As | have already discussed different aspects of proverbs in the previous chapters, | jus
want to remind the semantic aspects. Expressingkmellvn general truths or facts, wisdom of
the folk, traditional views, behaviours, morals, experiences, obsmrgagind social norms can
be seen asemantic aspects of proverbBa/hile exploring semantic properties of the proverb, the
scholars were particularly interested in the process of inferring the meaning of the proverb

relying on the general meaning of theya (Krikmann, 1975).

Only 35% of teachers from Thilisi agreed with the statement that they know less
information regarding what proverbs express, which could be related to the semantic aspects ¢
proverbs. Ordu was less than Thilisi at 30 %, while Aligiidie was relatively higher with 45%.
Participants donodt think that t hey have e
proverbs. A reasonable number of the participants are neutral for this question, 37%as total

seen in the table 9.
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I know the semantic features of proverbs (e.g. their themes, synonyms and antonyms, ef]

City name agree % neutral % disagree %
TBILISI 22 35 29 47 11 18
AKHALTSIKHE 26 45 11 19 21 36
ORDU 17 30 21 37 19 33

Table 9: The number and percentages of teachers whow the semantic features of proverbs

Literary aspects of proverbsre that they are metaphorical and figurative, having
alliteration, rhyme, meter. The definition given by Taylor stresses mostly literary aspects of
proverbs: Proverbs often make use of grammatical and rhetorical devices that help make ther
memorable, inelding alliteration, rhyme, parallel structure, repetition of key words or phrases,
and strong imagery (Taylor, 193179.

Whiting (1932) reports that fa proverb
people, testifies to its origin in form an:t
truthi that is, a truism, in homely language, often adorned, howeuén, alliteration and
rhy meo. Alt i s usually short, but need not
have both a literal and figurative meaning, either of which makes perfect sense; but more ofter

they have but one of the two.

A proverbmust be venerable; it must bear the sign of antiquity, and, since such signs
may be counterfeited by a clever literary man, it should be attested in different places at differen
times. This last requirement we must often waive in dealing with very lgarture, where the

material at our disposal is incomplete (Whiting, 1932:302).

When we asked the teachers if they understood the literary aspects of proverbs, the
percentage was slightly higher than the previous question. They were relatively good at
understanding literary aspects of proverbs, with 45% in Thilisi, 52% in Akhaltsikhe and just 33
% in Ordu thought that they understand literary aspects. It shows that less than half of the
participants understand and it is just 44 %, 77 teachers in tavalgth that they understand
literary aspects of the proverbs.

Typical, formal aspects of provertare that they are brief, short, pithy sayings, fixed,

memorisable. Meider (1985: 119) has defined the proverb as "a short, generally known sentenc
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of the folk which contains wisdom, truth, morals, and traditional views in a metaphorical, fixed
and memorisable form and which is handed down from generation to generation”.

The fixed form of proverbs is one of the most important characteristic, which means that
the structures of proverbs cannot be changed and that the words cannot be replaced wit
synonyms. Proverbs are also considered to be short and pithy sayings and those formal aspects
proverbs play a big role in making proverbs memorable expressions. Hopweyera r t i ci p a
think that they have enough knowledge about the typical structures of proverbs. To the questiol
if they understood the typical structures of proverbs, 51 % agreed that they do and 31 % wert

neutral and 18% disagreed about it.

When askd if they understand the typical structures of proverbs, it was found that 91
teachers inotal agreed that they understand typical structures of proverbs. Only 58% of teachers
from Thilisi agreed with the statement that they know the typical structunesoweérbs. Ordu
was less than Thilisi at 33 %, whilkRaltsikhe was higher with 62%s in table 10.

| understand the typical structures of proverbs

City name agree % neutral % disagree %
TBILISI 36 58 22 35 4 6
AKHALTSIKHE 36 62 14 24 8 14
ORDU 19 33 18 32 20 35

Table 10: The number and percentages of teachers who understand the typical structures of

proverbs

Cultural aspects of proverbsare that proverbs are traditional, handed down from
generation to generation, in frequent and widespreadamsdiar andwell-known, not with any
particular source. Understanding cultural aspects of the proverbs was the most agreed upot
which was about 56 % in total. 36 % showed

topic.

63 % of teachers from bilisi agreed with the statement that they know the cultural
aspects of English proverbs. Akhaltsikhe was nedtit less than Thilisi at 60 %vhile Ordu was
the least of with 46 %.Participants think that they have enough knowledge about the cultural

aspets of English proverbs as detailedable 11
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| understand the cultural aspects of English proverbs.

City name agree % neutral % disagree %
TBILISI 39 63 19 31 4 6
AKHALTSIKHE 3% 60 21 36 2 3
ORDU 26 46 23 40 8 14

Table 11: Thenumberang er cent ages of teachersd knowl €

English proverbs divided by city

It was seen that the percentage wabardutde p
50 % and they are also neutral to the topi
teachers dondét deal wiAsihisshavn inable $2 redasvplyehighes o f
number of the teachers (100) seemed to agre¢himatunderstand cultural aspects of proverbs.

Joseph Raymond (1948) states his arguments for proverbs as a teaching device. Prover|
are not only melodic and witty, possessed with rhythm and imagery; proverbs also reflect

Apatterns of tdreounietsdl, thereAase apalogows e@noverds in different nations

that have related cultural patterns. Prove
cul tur al ideas when they compare the prove
exhort s: ALet each student seek and discov
manner by suggestion and i nference i n ac

1948:522523).

English teachers' thoughts about their knowledge of the various pects of English proverbs.

agree % neutral % disagree %

| know the semantic features of proverbs (e.g. their 65 37 61 34 51 29

themes, synonyms and antonyms, etc.).

| understand the literary aspects of proverbs (e.g. use of 77 44 57 32 43 24

metaphors, rhyme etc.)

I understand the typical structures of proverbs. 91 o1 54 31 32 18
100 56 63 36 14 8

I understand the cultural aspects of English proverbs.

Table12Thenumber and percentages o foudaspactsiofer s 6

English proverbs
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The results of the second categohpw much the teachers recognize and understand
English proverbs in texts and speaking are quiet interesting.

48 % of the teachers in Akhaltsikhe in our survey agreed that when reading, they can
recognize andunderstand proverbs, but this number was very low in Thilisi, just 18%. The
teachers from Thilisi and Ordu were relatively neutral to this issue. 68 % in Thilisi and 39 % in
Ordu were neutral if they understand or not. 65 teachers, 37% in total agre¢devsthtement

that they can understand proverbs while reading.

Palmer (2006) concludes that metaphorical understanding is crucial for reading and
listening comprehension. If a reader or listener is not able to interpret the figurative language in ¢
text a in conversational phrases, it will lead to a breakdown in comprehension of the text or of
the conversation. This may entail further frustration on the reader/listener and discourage

him/her from continuing to read or communicate orally.

The t e adelstandiagbof proverbs in a spoken conversatiorelatively better
compared with their understanding of proverbs in text. 55% in Thilisi, 60% in Akhaltsikhe and
39 % in Ordu agreed that they recognize proverbs in conversation. . 91 teachers in%otal, 51
agreed, 31 % neutral and 18% disagreed that they can recognize and understand proverbs

spoken conversation.

The teachersé understanding of -pOr%whiehr bs

is not considered as to be good as shoviabie 13

How much do the teachers understand English proverbs in texts and speaking?

agree % neutral % disagree %

While reading, | canunderstand proverbs. 65 37 81 46 31 18

| can understand proverbs in spoken conversation. 91 51 55 31 31 18

Table 13: Thenumbeand percentages of teachersd abil]

texts and speaking

The results of the third categoryf English teachers use English proverbsshowed that
English teachers were mostly neutral about using proverbs while speaking in English. It was 22

teachers in Thilisi, 22 in Akhaltsikhe and 13 in Ordu who use proverbs when speaking in
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English. The number ohe teachers who agree was 57 and neutral was 74. 42% of the teachers

gave a neutral answer to the question about the use of proverbs while speaking as shown

figure 6:
I use proverbs while speaking in
English.
Disagree\ Agree
26 % 2%
Neutral .

42 %

Figure 6: The percentages of teachers who use proverbs while speaking in English.

32 % of teachers from Thilisi agreed with the statement that they used proverbs when
writing in English. The percentage in Akhaltsikhe was relatively higher than Thilisi at 40 %,
while in Ordu it was the lowest with 18 %. It is worth noting that the useasepbs in writing
is slightly less favourable. 30% of the teachers agreed while 36 % were neutral towards the us

of proverbs in writing.

Litovkinads mo s t i mportant argument re
competence in using proverbs will be lied in conversation, will have difficulty
comprehending a wide variety of printed matter, radio, television, songs, etc. and will not

understand proverb parodies which presuppos

In our observations, we haveticed that some learners have positive attitudes towards
learning English proverbs but they think that it is difficult to learn English proverbs in the
context of Turkey or Georgia whose language education systems involve learning grammar an
testtakiy strategies in practice. Some of the
abroad to be able to practice using proverbs because they feel that they can learn proverbs

Georgia since there are many tourists and situations where thagedmem.
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Findings for the fourth categoryi how suf fi ci ent the teach
proverbs for effective tselfaonfidénodgrasing proverkes dvast h a
less than 50 %, and this number highlights the situation wiwepns are not commonly used in
ELT.

39 % of the teachers from Thilisi agreed with the statement that they knew proverbs well
enough to use them in their English teaching lessons. Akhaltsikhe was relatively higher thar
Thilisi at 45%, while Ordu was the least of with 26%. 37 % of the teachers agreed that they

knew proverbs well enough to use them in their English teaching lessons as skeivie 114

I know proverbs well enough to use them in my English teaching lessons.

City name agree %  neutral %  disagree %
TBILISI 24 39 29 47 9 15
AKHALTSIKHE 26 45 22 38 10 17
ORDU 15 26 23 40 19 33
TOTAL 65 37 73 41 39 22

Table 14 The number and percentages of teachers whose level of knowledge is sufficient

enough to use them in theieEnglish lessons divided by city

Based on the results obtained, | concluded that lack of the information about English
proverbs automatically affects teachersoé ¢
t e a c knewledlgg of English proverbs is ufficient to contribute to their effective teaching
of English.l f t he teachersd knowledge of an aspe
include it in their English language teaching.The findings that the respondents are neutral abot
teaching poverbs might also be related to their limited knowledge of English proverbs because
they believe that they need to learn proverbs in order to teach them. Where proverbs ar
regarded as phrases reflecting old times, those participants who are neutrebatide about

teaching proverbs might not find proverbs worthwhile to teach in modern times.

Liontasdés study (2002) concluded that s
with their knowledge of idiomatic expressions.
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4.8. Part 3: English Teachers' Ractice in Teaching English Proverbs

In order to se@ractice in teaching English Proverhg dealt with the questionnaire by

dividing it into three (3) categories, each of which had further-suestions.

The categorization of the questions about English Teachers' practice in Teaching
English Proverbs in the classrooms is the following:

1. Category 1: Aspects of proverbs studied in the classroom
2. Category 2: Use of proverbs in teaching various languageiis by English
teachers

3. Category 3: Do the text books used in English classes help with the teaching

of proverbs?

In order to see the results of the first categomhich is about the aspects of proverbs
studied in the classroom, | started with the teaching of proverbs in communication. 65% of the
teachers believed that learning proverbs helps them with effective communication strategies an
that we need to learn tese proverbs to communicate effectively in English but just 37% teach

the importance of proverbs in communication.

This is inconsistent with than their positive attitude towards the use of proverbs, The
results showed 117 teachers who believe proveels ih effective communication but just 65

teachers (37%) teach the importance of proverbs in communication.

| teach the importance of proverbs in communication

City name agree %  neutral %  disagree %
TBILISI 29 47 23 37 10 16
AKHALTSIKHE 23 40 21 36 14 24
ORDU 13 23 13 23 31 54
TOTAL 65 37 57 32 55 31

Table 15: The number and percentages of teachers who teach the importance of proverbs in

communication
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66 % of the teachers in Akhaltsikhe agreed that learning proverbs helps us with effective
communication strategies, we compare with Thilisi (66%) and Ordu (65%).If this is the case, it
can be concluded that there is an incongruity between the numbecloéreavho believe that
proverbs help for effective communication and the number that actually use proverbs to improve

communicatioras seen in table 15:

The second categoryas theuse of proverbs in teaching various language skills by
English teachersThe inclusion of proverbs for grammar based courses was considered less
important by the participants and 31% disagreed in Thilisi, 36% in Akhaltsikhe and 70 % in
Ordu. They either disagreed or were neutral to the use of proverbs in grammar.

Proverbs canda tool for training in various fields of knowledge. If they are so important
we think that they should be part of the teaching English as a foreign language. Teachers develc
communication skills and increase cultural diversity by teaching proverbsadhérs provide
proverbs to students who reflect on cultural issues, they develop their ability to master the form
of language as well, because the use of proverbs requires correct use of vocabulary an

phraseology.

The use of proverbs for teaching vockoy was slightly better than including the
proverbs while teaching grammar. 50% of teachers in Thilisi, 38% in Akhaltsikhe and 30% in
Ordu 40% in total agreed with the idea of using proverbs in teaching vocabulary.

Phraseology is a key factor inimpravg | ear ner sdé reading and
alongside fluency and accuracy in spoken and written production, so it should occupy a centra
and uncontroversial position in instructed second language acquisition (Granger & Meunier,
2008). The use of pwerbs to teach listening skills was the least agreed upon subject in this
category.The number was just 5 teachers in Ordu, 15 teachers in Akhaltsikhe and 20 teachers i

Thilisi. 40% were neutral and 38% disagreed with the use of proverbs for listeriag ski

The use of proverbs when teaching writing skills was also considered relatively
unimportant by the teachers and 39% of the teachers were neutral to the issue. 38 % of teache
from Akhaltsikhe agreed with the statement that they used proverbs to iesing skills.

Thilisi was relatively less than Akhaltsikhe at 27%, while Ordu was the least of with 14%.

Reading consists of uttering and understanding written, printed symbols and analysis, sc

the meaning of these symbols must be resolved. The Igagsamportant while acquiring the
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insightful meaning. The reader must relate the text to his own experiences in order to understan

the text itself. It is possible to benefit from proverbs in various ways in reading lessons.

The use of proverbs to teadading skills was considered more important than the use of
proverbs for writing and listening. 45% in Thilisi, 55% in Akhaltsikhe and 23% in Ordu believed
that using proverbs to teach reading skills is important. 41% in total thought positively for the
inclusion of proverbs for the development of reading skills.

Students may be asked to write proverbs they encounter during classes or extracurricula
times especially the proverbs which have resulted from their experiences, and later they will be
preparedto read in class. Students find the main idea in the proverbs and give positive and
negative examples about their observations; they write, plan out, create a rich text and then ree

out loud the good ones in class.

The majority of the proverbs haverahy mi ng structur e. It c
reading skills and also their accent, intonation and should be used in loud and silent reading
studies. After students are given a literary text, they are asked to find proverbs in it. In this
literary text, students may be asked to make translations of proverbs. If the text is about a
specific topic, it will facilitate the understanding of proverbs. Due to the structural knowledge of
proverbs which they learned before, the learner can distinguish provembotiner sentences
which follow in the literary text. Proverbs help students both visualize the meanings of the
proverbs within their minds and accelerate the learning process in the long term memory of the

students.

Proverbs often make use of grammaticatl ahetorical devices that help make them
memorable, including alliteration, rhymeand parallelstructure, repetition of key words or
phrases, and strong imagery (Taylor, 193T).6The percentage of explaining the poetic features
of proverbsinclassesas only 31% in total. The statist

proverbs as effective devices and tools must increase in every area of language teaching.

Litovkina (1998) proposes the use of proverbs in several areas within language teaching
grammar and syntax, phonetics, vocabulary development, culture, reading, speaking and writing
When the words in a language mean objects or customs that do not exist in the civilization of the
learner, it is thought to describe cultural differences as aselhew scientific or engineering
terminology. Habits, clothing or food, customs and traditional religious lifestyles and differences

can create difficulties for the learner while translating certain proverbs. Through comparison anc
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reflection that the leaer does, the translation becomes the key access to understand a mentality
and realize the different cul tural transf e
acceptable (Robinson, 1997: 25).

| f the teachers donotr pmeerntnstrucboon, shpyacanetalks p e
about the proverbs when encountering them in texts and it can involve comparison with the
Turkish or Georgian proverbs or just telling the meaning. They can bring a proverb list into the

classes to make the translasasf them or find the equivalents of them.

Teaching proverbs by way of comparison with Georgian / Turkish proverbs was 51 %
which is considerably high when compared with the other methods. These findings for this
category revealed that the use of provenbsomparison with Georgian or Turkish proverbs and

use of proverbs in teaching culture were mostly agreed upon as siegmery.

I teach English proverbs in comparison with
Georgian / Turkish proverbs.

Agree
31 %

Figure 7: The percentages of teachers who use proverbs in comparison with Georgian /

Turkish proverbs.

The use of proverbs in the classroom provides opportunities for students to participate in
real life communication using the target language. The methods teachers should use whils
teaching proverbs in the classroom should be such that students can caaencomsciously,

taking into account their cultural perspective and be prepared for the cultural differentiation.

Inclusion of proverbs in teaching culture took the highest percentage with 52 % while the
others were less than half. The results showed4®#t Thilisi, 60% Akhaltsikhe and 47% Ordu
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teachers use proverbs for teaching culture. When the goal is to teach culture, 52% of the
teachers, 92 in total, use proverbs to teach culture as it is chegurm 8.

I use English proverbs in culture teaching.

Disagree
16 %

52 %

Neutral
32 %

Figure 8: The percentages of teachers whse proverbs in teaching culture

The texts which include proverbs can be used as a material for reading and afterwards
for the discussion and debates, which can be thought of as fofiocspeaking activities. For
instance, after the discussion proverbs in classes, the students may be asked to summarize
what they have learned and what message is important in the proverb. It would also be

interesting to ask students to find a proverb for the event that happened recently.

36 % of teachers from Akhaikhe agreed with the statement that they used proverbs in
speaking English in their classrooms. Thilisi was relatively less than Akhaltsikhe at 32 %, while
Ordu was the least of with 18%. 29 % of the teachers in total agreed that they use proverbs whil

speaking, while 46% disagree as shown results in detail for the second categbly 6

Use of proverbs in teaching various language skills by English teachers

agree % neutral % disagree %

| use proverbs while teaching grammar. 32 18 65 37 80 45
| use proverbs while teaching vocabulary. 0 40 57 32 50 28
| use proverbs to teach listening skills. 40 23 70 40 67 38

47 27 69 39 61 34

| use proverbs to teach writing skills.
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| use proverbs to teach reading skills. 3 41 58 33 46 26

| explain the poetic features of proverbs (e.g. rhyme, 55 31 53 30 69 39

alliteration, meter etc.)

| teach English proverbs in comparison with Georgian/ 90 51 51 29 36 20

Turkish proverbs.

| use English proverbs in culture teaching. 92 52 57 32 28 16
51 29 45 25 81 46

| use proverbsin speaking English in the classes.

Table 16: The number and percentagesteéchers whaise proverbs in teaching various
language skills divided by city

There is an important study carried out with 187 freshman students studying in the
Division of English Language Teaching (ELT) at the Middle East Technical University,
Hacettepe University and Gazi University in Ankara Turkey by Can (2011) about theéeswffic
of proverb instruction in English course books used at high school. The bulk of the respondent:
(81.3%) in the study thought that their course books did not adequately deal with English
proverbs. Only 14.4% of the informants thought that they leamast of the proverbs from the
course books they studied at high school while 35.3% learned most of the English proverbs fron

their English teachers at high school.

It can therefore be concluded that even though neither their English teachers nor the
English course books are thought to have dealt with English proverbs adequately; their teacher

made the most effective contribution to this aspect of their learning.

76.5% of the respondents indicate that their course books did not include activities for the
purpose of teaching English proverbs or for reinforcing the knowledge of proverbs and 75.8%
report that their English course books did not present the proverbs in a list. A lower number of
students thought that their course books did not teach Engliskbrpsoin texts (48.1%) or did

not present them in context by means of materials from real life (56.7%).

It is not clear from this study if there was explicit instruction on the proverbs encountered
in texts or whether the purpose of inserting proverbstexts was specifically to teach proverbs.
As f ar as trainee teachersd views are congc
encouraged the comparison of the English proverbs with those in their native culture but this
comparisorwas made by #ir English teachers at high school (Can, 2011).
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In my research, athe third categoryhere, we endeavoured to find what teachers think
about the sufficiency of course books in teaching proverbs. Mieder (2004) has carried out som
empirical studies and edilished a list of sevenfjwe proverbs that are frequently used in

United States today.

Hanzen (2007) analysed eleven randomly selected textbooks used in English A and
English B | evel courses at seven uppanneds e C (
the books in terms of the number and form of the proverbs incorporated, purposes of using
proverbs in the textbooks, and whether the proverbs included are part of the paremiological list
As a result, she found that the total number of differentgrtis contained in all the textbooks
examined is only 35 and most of the proverbs are used in fixed form rather than in truncated o
paraphrased forms. In her study, it was seen that only 12 of the 35 proverbs are part of th
paremiological list that constis of 75 most frequently used proverbs in the USA today. While
English textbooks included proverbs mainly for discussion, as examples of grammar and a:
headings, English B textbooks used them mostly for discussion and in different types of texts.

In my research, | discovered that 59 teachers in total claim that the textbooks they use
include activities for the purpose of teaching English proverbs. The number of the teachers whc
were neutral was 6581% of the teachers in Thilisi, 36% in Akhaltsikhe ai3d63in Ordu who
thought that the textbooks they use include activities for the purpose of teaching English

proverbs as shown filgure 9.

The textbooks we use include activities for
the purpose of teaching English proverbs.

Agree
Dis 33%

309%

Neutral
37 %

Figure 9: The percentages of teachers who claim that the textbooks they use include activities

for the purpose ofeaching English proverbs.
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It shows low coverage of proverb instruction in course books. It also shows that both
teachers and course books fail to adequately deal with proverbs. My research findings ar
consistent with previous studies finding that teasla®d course books do not adequately address
the role of proverbs in second | anguage te€

books donét contain enough proverbso.

The results obtained in this section are consistent with the results of afklersst
Hanzen (2007), who analysed randomly selected eleven textbooks used at seven upper second
schools in J°nk°ping Sweden, found out that

all the textbooks examined is only 35.

Similarly, VanyushkinaHolt (2005) who examined 20 Russian textbooks discovered that
five of the textbooks do not incorporate proverbs at all and that six of them incorporate a limited
number of proverbs. In addition, Turkol (2003) who scanned dozensSDIBooks as part of

the implications of her thesis encountered

Lastl vy, caker (2010) who indirectly foc
three English course books, used in primary schookayseri Turkey, in terms of the culture
specific expressions and cultural references discovered that there is a lack of cultural elements |
these course books with proverbs almost-existent. However, compared to these studies, the
analysed internati@ course book sets are found to contain relatively higher number of proverbs
although quantity alone is not enough to determine the adequacy of these course books in tern

of proverb instruction.

Most of the English teachers agree that English coursestamkot prominently present
English proverbs in the teaching of skills such as pronunciation, grammar, writing, speaking,
vocabul ar vy, cul tur e, and reading. The res.

practice concerning the use of peobs in English language teaching.

The textbooks the teachers use in the classes include proverb exercises but some of tf
teachers do not use them during lessons. Requirements for extensive grammar instruction mig|
be considered as the main obstaclégaching proverbs by many teachers. The results of this

aspect of the research a&en in table 17:
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Although the textbooks we use in the classes include proverb exercises, | do not use
them during the lessons.

City name agree % neutral % disagree %
AKHALTSIKHE 15 26 26 45 17 29
ORDU 13 23 18 32 26 46
TOTAL 44 25 75 42 58 33

Table 17: The number and percentages of teacher who ignore proverb exercises in the

course books

I n general, based on trainee teacherso -
explicitly teach English proverbs and usually randomly include few of them as extras. This may
explain the reluctance to use proverbs as a component of tegmhuntge. Inthe following
chapter | have prepared example lessons to show the usage of proverbs in order to develop tho

skills.

I have witnessed in schools that teachers complain about the limited situations where the\
use English proverbs and hence tfesl the need to use them when communicating with native
speakers or when they are abroad. Most of them are not content with their knowledge of Englist
proverbs; thus, they have difficulty in giving examples of English proverbs when they are asked

to.

Compared to their knowledge of English proverbs, they think their knowledge of their
own native proverbs is sufficient. They wished that they knew more English proverbs, while they
can give more examples of their native proverb. They have a good commamalrafative
proverbs and they use them in dialogue from time to time. Even if not often preferred by some
speakers, our observations show that proverbs are an important part of native languag
knowledge. Some of the teachers think that when they want ¢ pueverbs when
communicating in English, a Turkish proverb comes to their mind in a particular context but not

knowing the English equivalent, they use the strategy of avoidance.

Teachers rarely teach any English proverbs and attribute this to theaexihgrammar
based instruction in the classroom because of the exam format of the two coBetrasse of
the exams, language education at high and middle schools is devoted to grammar and teache

always remind researchers about the exams that thenstude have to take, t1F
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the students have desire to learn proverbs, it is mostly ignored. The dominant idea is that as lor
as they get into a good university, they can learn proverbs Bateeven where teachers attempt
to dwell on proerbs or other idiomatic expressions in their lessons, the students whose focus is

on their exams find it unnecessary.

The teachers sometimes mentioned that proverbs have ungrammatical and fixed natur
but find it a bit complicated to tell in detail thiwgture of the proverb and totally avoid it. But
we think that although it seems that the education system mismatches between the curriculur
and assessment does not allow instruction on proverbs, the literature review on various feature
of proverbs hasht®wn that proverbs can play a role in the development of not only pragmatic
competence but also organisational competence.

Teaching proverbs does not mean disregarding grammar, reading etc. It can contribute t
the teaching of traditionally emphasiseddaage components and skills and at the same time
can help to move beyond these and integrate culture, figurative language and functional languac

into the classroom.

More empirical studies are needed to test the role of teaching proverbs in the
developmen of various language skills and components. In the following chapter we will be
preparing some useful exercises to promote the use of proverbs to improve important basic skill
of language learning.

The results also showed that proverbs are rarejuded in and form little part of
teaching English as a foreign language in the classroom. Although there is a positive attitude an
awareness among the teachers with reference to the value of proverbs, it is not so common!

practised in the classroom.

Some of the teachers believe that the learning of English proverbs is unnecessary in
school teaching but more relevant to later stage, advanced level teaching after some practice wi

English. They consider learning proverbs as unnecessary because therseara not fluent as

English speakers. A frequent response W
(appropriate) for advanced | evel so. AThat 0s
i ntegrate such expressions in their speechbo

These findings confirm that teachers don
Students lack exposure to proverbs in English as a foreign language classes because teach
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either lack knowledge of them or choose not to use them. Proverbs are natugfient place
in foreign language teaching

(See Appendix 2: The number and percentages of the participant teachers™ answers
divided by the cities Thilisi, Akhaltsikhe, and Ordu.)
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CHAPTER 5

DEVELOPING FOREIGN LANGUAGE SKILLS AND INTERCULTURAL
AWARENESS OF YOUNG STUDENTS BY TEACHING PROVERBS IN ENGLISH,
GEORGIAN AND TURKISH LANGUAGES

5.1. Activities for Teaching Proverbs in English as a Foreign Language Classes

When foreign language learnersara | ki ng t o native speaker
local proverbs because native speakers may avoid using proverbs in order not to creat
misunderstanding and not to confuse the foreign language learner. They mostly tend to us:
simple, concrete, everggl vocabulary when they address the foreign language learner.

That seemingly positive attitude of the native speaker unfortunately cannot help the
foreign language learner understand and learn more about the culture and the proverbs of th
nation. Language teachers will need to design materials that deal with various aspects of
proverbs to compensate for limited use of proverbs by native English speakers when speaking t
students.

Some activities should be carried out in collaboration with teacherthe school.
Teachers should prepare materials depending on the level and needs of the students. However
a | anguage teacher doesnot design a syste
proverbs to foreign language learners, and if fordaymguage teachers also avoid using or

handling cultural expressions, students cannot learn and use them appropriately.

A good foreign language teacher should teach proverbs in a communicative and
meaningful way that reflects the culture of that targetuagg in order to foster the pragmatic
competence in it. By doing so, the teacher not only helps the student understand the culture, bt
also makes the proverb more memorable because the more frequently a proverb is heard, tt

more easily it will be retaireand recalled in the future.

Foreign language teachers may have problems with the textbooks they are using ir
classes due to the lack of exercises dealing with proverbs, so there is a need for teachers to cre.

activities to teach various language skilfgoroverbs chosen by teachers to be used in classes are
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frequently used ones with less difficult vocabulary, then proverbs help keep the students
attention.

Foreign language teachers should be careful not to overload students with too many
proverbs. 8ven is probably a good number for one class. If teachers teach proverbs in contex
by using texts rather than teaching them in isolation, it may be more effective and enjoyable.
Foreign language teachers can prepare a list of proverbs in advance t@gastudents to use
the proverbs in meaningful contexts or motivate learners to use proverbs as topics for writing

exercises.

The teacher should prioritise teaching the identical and similar proverbs before proverbs
which are difficult to comprehend. Whetudents learn one proverb from the other culture, they

will be willing to find out the counterparts of the proverbs in their own languages.

One of the issues related to teaching proverbs is an age factor. If the teacher follows jus
the traditional teaung methodologies, then any age seems suitable for teaching proverbs which
can be an enjoyable process for learners.

In the previous chapters, we talked about the importance of teaching proverbs in classes
but we were also keepiingns ns meak Tius dvewilo v le a
examine some exercises and experiments we have carried out at different grades at different
levels of English proficiency. In this chapter we will see how we dealt with teaching proverbs

in English as a foreign language classes.

5.2. Aim and Participants of the Activities

Our research project may be interesting for those who like languages, proverbs, childrer
and new ideas for teaching. It will also give the person an opportunity to see teaching program:

from different countries such as Georgia and Turkey.

Teachers spend ast of their working time alone with their students but the relationship
with colleagues also plays an important role in their everyday practice. They share their
experiences, beliefs, perceptions in many formal and informal situations and they are ther

reflected in their classroom practice.
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We conducted an activity in collaboration with a researcher (university lecturer), an
English teacher and two art teachers (from grades 9 through 12 classroom teachers) on how
teach and take nemative English speakr s 6 i nt erest in classes. |
work done by Mieder Wolfgang and Deborah Hc

Teaching Proverbial Wisdom to Fourth Graders".

Mieder believes that when young people study provevigdom, it helps them develop
intellectual virtues and a commitment to moral values. Their study shows that the developmenta
stage of fourth graders might be the perfect time to present students with the chuaititey
values of proverbial laws of &f The fact that they learn proverbs, can employ them in
meaningful contexts and that they act according to their wisdom is proof that children age 9 to 1(

can cope with abstract and metaphorical proverbs as rules of moral conduct.

In the first part ofouracti vi ti es, we aimed to see wh
proverbs in English, Turkish, and Georgian nations can be taught to children at a young age.
Number 5 School in Akhaltsikhe, Georgia was chosen as a pilot school for our project because

| currently reside in that city and it is one of the oldest schools in the region.

I think that #d@Aproverbs about childreno
world due to the parental and family elements in them, and that those proverbsvalsoegi
children a chance to see in what way they
group is nearly adolescent, a time when students are more aggressive to the parents and socie

the proverbs may help them understand how childremgrertant to parents and family.

In the second part, | designed and conducted appropriate exercises with proverbs for
intermediate level proficiency in the target language. The students who were majoring in
English and also studying Turkish as a third lamgge were given the proverbs in their

Turkish and English Language Classes at Samtsklavakheti State University.

Instead of talking to them for hours in classes about their value in the family, by means of
those proverbs, we may contribute to their cbimadevelopment. Because proverbs and sayings
provide insights into simple truths and beliefs of the people in each country learners of English

share the meanings of proverbs from their own countries.
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5.3. Activities at the Secondary School Level

The following fiteacherwr i t t e n  ® Xxnelude preverlssoabout children were
practised in Akhaltsikhe, Georgia as a part of the English lesson for teaching proverbs in

collaboration with an English Teacher and two Art teachers.

We endeavoured to teach proverbs to children between the ages of thirteen and sixtee
years old, from grades 9 to 12. These children were old enough to be able to understand and u
the proverbs and to understand the metaphorical messages in them. Tisie IRnguage level
of the classes was elementary to ugpegrmediate. The numbers of the students in classes were
from 20 to 30.The teachers at this school had not sufficiently taught proverbs as part of a cours
prior to our research project but theeesises gave them ideas on how to teach proverbs in these

courses more effectively and more entertainingly.

Before starting our activity series, all recommendations were given to the teachers in
advance, mainly, to avoid using complex language explaitiiegdeeper meaning of the
proverbs. We wanted to make sure what the proverb is, its features and the language to use wh
explaining the meaning of the proverb at the end. We were also patient to see the results of th
project ideas with the art teachevée wanted the students to just focus on the provéitsse
exercises took four months to comple{&ee Appendix 4: A list of the proverbs used in our
research)

There are many ways to inspire children to learn about the foreign language. | wanted to
crede fun and a climate for proverb learning when | was incorporating proverbs into my lesson
plan. | hope those teacheritten exercises will be useful to teachers who are looking for further
ways to inspire students to learn proverbs:

The definition and pyose of the proverb:

The language to be used while describing the proverbs
Typical stylistic features of proverbs

How to do the translation of proverbs

Becoming aware of own national identity

Coming up with the remainder of the proverb

Decoding metaphan a proverb

=4 =4 4 A4 A4 A - -2

Speaking about the general characteristics of children
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Vocabulary activities with the proverbs
Dealing with the concepts

Word order in the proverbs

Acting out the proverbs

Proverb Crossword

Using proverbs to teach grammar

= =/ =4 A4 -4 A -

Visualising English, Turkish and Georgian Proverbsfor intercultural

competence

5.3.1. Stage 1: The Proverb

The main objective of this stage was let the students learn, share, study, and interpret

proverbs and appreciate their cultural significance.

The duration of the lesson feach session for stage one was 45 minutes. Each week, one
part of the activity was completed and stage one was complete after four weeks. Teachers he
materials ready in their folders for each lesson and the selected materials were given to th
students. Te students were asked to learn about proverbs as homework to make them familia

their content and related lessons.

Session 1: The Definition and the Purpose of the Proverb

The teacher used the The def i ni t hamdout anfl theR rexphaieed ol
discussed what proverbs are and provided a few examples to explain their significance.

English teachers first taught the students in all grades what a proverb is according to the
definition by Wolfgang Mieder, one of the importarthelars in paremiology (the study of

proverbs).

The students were told that AA proverb
people which contains wisdom, truth, morals, and traditional views in a metaphorical, fixed and
memorable form and whichisanded down from generation t ¢
24).
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The teacher explained the key purposes of proverbs, where proverbs come from, why
they are easily remembered and what is important in a proverb by giving the following examples
from Englishlanguage. They were briefly taught tidtA pr over b i s short,

remember and shows the traditional ment al it

The cultural similarities of proverbs belonging to various nations are mentioned

according to the following definition by a b awhb €hows the possible resemblance of them:

AOne nationds view of every kind ofits soc
proverbs; however almost all nations have similar meaning proverbs. Regardless of nationality
the thoughts of the people is undoubtedly
1994).

The students were asked to write down and share some Ipgdhery knew. The teacher

alsousedalistadi Ex a mp | e hamdoautteehelb dass discussion get started.

Examples were given from the English Culture:

Actions speak louder than words.

All's well that ends well.

All that glitters is not gold.

A badworkman always blames his tools.
Barking dogs seldom bite.

A bird in the hand is worth two in the bush.
Don't put all your eggs in one basket.

The early bird catches the worm.
Everything comes to him who waits.

An eye for an eye and a tooth for a tooth.

First come, first served.

= =4 4 A4 A4 A4 -5 A4 -5 -5 -2 -1

A stitch in time saves nine.

Homework

i They were motivated to interview family and friends about the proverbs that

discussed in the class in order to better identify the meaning of these proverbs.
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1 They were told to ask friends or family members if they knew the meaning of the
proverbs and where they learned the proverbs.
1 They were asked to find additional proverbs not discussed in class and list them in

their notebooks.

1 The students were expectexicreate a new definition of proverbs based on their

learning.

Session 2: The Language to be used while describing the Proverbs

During exercises involving the translation of a proverb or a discussion of the meaning of
a proverb, the students wamcommended to practice saying them using the English language

and to mention the meaning of the proverbs during exercises.

The following language was used and suggested while describing the meaning of a

proverb:
1 The idea behind this proverb isé,
1 Thisproer b seems to say thaté,
1 This proverb probably meansé,
1 This proverb says/ meanseé,
1 |l think/ guess this proverb is about é,
1 The message of this proverb isé,
1 I n my country, we have a similar prov
1 This proverb teaches thatée,
1 | agree with this proverb becauseé,
1 |l disagree with this proverb becauseé
1 This proverb suggests thaté,
1 I n my opinion this proverb is true/no

The students were given the proverbs in session 1 above to match them with the
meanings below by usinthe suggested language while describing the meaning of a

pro verb:
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A I n my country, we have _a _ simidar pr
11, .41 ., isagmeIFenmangamogacCi nos. 0

A This proverb seems to say that if an event that tgsod ending is good even if
some things went wrong along the way.

A This proverb probably means fdif somet

is genuine or valuable.

A This proverb says that we shouldnodot
mistakes
A | think/guess this proverb is about i

they will do something bad to us) guess in both cases they rarely take action.

A The message of this proverb is that it's better to have a lesser but certain
advantage than the possibility of a greater one that may come to nothing.

A The idea behind this proverb is not to make everything dependent on only one
thing; to place all one's resources in one place, account, etc.

A This proverb teaches that success esrto those who prepare well and put in
effort.

A | agree with this proverb because if you are patient you will get what you want

A | disagree with this proverb because if someone does something wrong, they

should not be punished by having the same thorgedo them

A This proverb suggests that the first people to arrive will be able to get the best
choices.

A In my opinion this proverb is true because a timely effort will prevent more work
later.

1 Actions speak louder than words.

1 In my country, we have aimilar proverb, whichigi, 1 . 1., _ . , 1,

—

11, ,11 _ sagme¥nmangamogacCi nos. 0
1 All's well that ends well.

1 This proverb seems to say thidtan event that has a good ending is good even if
some things went wrong along the way.
i All that glitters is not gold.
9 This proverb probably meansi f somet hing | ooks attr:

is genuine or valuable.
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1 A bad workman always blames his tools.
1 This proverb saysthave s houl dné6t bl ame the obje
mistekes
1 Barking dogs seldom bite.
1 [Ithink/guess this proverbisaboitd ogs t hat bark or peo
they will do something bad to us) guess in both cases they rarely take action.
i A bird in the hand is worth two in the bush.
1 The message othis proverb is thatit's better to have a lesser but certain
advantage than the possibility of a greater one that may come to nothing.
1 Don't put all your eggs in one basket.
1 The idea behind this proverb isot to make everything dependent on only one
thing; to place all one's resources in one place, account, etc.
1 The early bird catches the worm.
1 This proverb teaches thaguccess comes to those who prepare well and put in
effort.
1 Everything comes to him who waits.
1 | agree with this proverb becaustyou are patient you will get what you want
1 An eye for an eye and a tooth for a tooth.
1 | disagree with this proverb becausé someone does something wrong, they
should not be punished by having the same thing done to them
1 First come, first served.
1 This proverbsuggests thathe first people to arrive will be able to get the best
choices.
1 A stitch in time saves nine.
1 In my opinion this proverb is true becausetimely effort will prevent more work

later.

Session 3: Characteristics of Proverbs

Before starting this session, the students were asked to read out one of the proverbs the
used in homework and work out its meaning. The variety of proverbs brought to the class create:

discussion. They were mostly common proverbs and most of the studew them. The
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students were asked if there were any proverbs which they found to be difficult to interpret and
were asked to create a new definition of proverbs based upon what they learned.

As Shirley Arora indicates in her artic

typical stylistic features of proverbs are:
AAll i teration, Parall el i sm, Rhy me, EIll ip

However, it should be remembered that alb of these features exist in all proverbs but
that they are common to many proverbs. They were told that proverbs are so memorable becau
of their structure and stylistic qualities. Additionally, they were asked to look for the rhythmic,
symmetrical ptterns in the proverbs they brought into the class. The teacher demonstrated eacl
characteristic feature that they possess which are similar to songs and poems by providin

examples from our list of proverbs.

1 Alliteration: The repetition of the same souimdseveral words of a sentence
i Live andletlive

i He who hesitates is lost

1

Cut yourcoat &oording to yourcloth

2. Parallelism: Two halves of a proverb share the same syntactic structure by some
repetition of words and/or affixes

1 A penny saved is penrgarned

1 Fast bind, fast find

1 Nothing ventured, nothing gained

3. Rhyme: A repetition of identical or similar sounds in two or more different words
as used in poetry and song

1 All the wisdom you gain, you will pay for in pain
1 Men may meet, but mountains negeeet

1 Haste makes waste

4. Ellipsis: Omission of parts of words or sentences

Like mother like daughter

First come, first served
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1 Once bitten, twice shy

5. Hyperbole: A figure of speech in which an idea is exaggerated to evoke strong
feelings or to create a strg impression

i Children are the keys of paradise

i All is fair in love and war

1 Far shooting never killed bird

6. Paradox: An apparently true statement that leads to a contradiction

Children arepoorm e nrichmess
Out of sight, out of mind.

For there to be peatkere must first be war

7. Personification: A figure of speech that gives an inanimate object or abstract idea

human traits and qualities

1 Hunger is the best cook
1 Failure is the mother of success.

1 Money talks

English teachers had already helped them graspdégeof proverbs and showed them
how proverbs appear in many forms in daily life.

Homework The students were told to think about proverbs of their cultures which could

fit to the subject above.

Step 4: Typical Stylistic Features of Proverbs

The students were asked to choose the best answer for each question which tests the
knowledge ofif Ty pi c al styl i st iThedxampléeswere chosenffronptiedist e r

ofourichi |l dren proverbso.

Choose the best answer:
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1. The proverbii C h i | ater tkenkeys of paradiseis an example of an extreme
exaggeration used to make a point. The t
a. Metaphor

b. Idiom

C. Hyperbole

2. ARThe appl e doesn’ tisdnaxarhplefofarshort, bub memordble
saying based on an important fact of experience that is considered true by many people. "
can be called a (n) éééeé

a) Metaphor

b) Proverb

C) Hyperbole

3. The proverth L i ke f at hisean example r thenoissian of parts of words
inproverbs The term used to describe this is
a) Alliteration

b) Ellipsis

C) Proverb

4, The stylistic featured a | | i t bappensiwben,dwithin the same chunk, two or

more words begin with the same consonant. Which of the following proverb best fi

alliteration?

a. Actions speak louder than words
b. Hunger is the best cook

C. Parents arepatterns

5. The proverbi Bl o o d usiah éxample of b figure of speech that gives an

inanimate object human qualities. What is the term used to describe this?

a. Personification

b. Idiom

C. Paradox

6. Which of the proverb can be an example forihe a r a | Wwhich hagpen® when

two halves ofproverbsharathe same syntactic structure by some repetition of words?
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Like father like son

b. A rolling stone gathers no moss

C. No rose is without a thorn

7. In the proverbi Li t t | e pi t c h e rtkerehsaavrepetitpm & similare
soundsintwoomor e di fferent words. This is des
a. Rhyme

b. Idiom

C. Metaphor

It was believed that it was adequate for the students just to know and understand what m:
proverbs so unique and traditional. The students appeared to be ready to understeadethe

points in our proverbs list before we started our next activity involving the art teachers.

Session 5: Il 1l lustration of Studentsd I nt

Students come into the classroom with a rich heritage of persex@édriential and
acquired knowledge from their parents and community. Teachers need to draw from these
uniquely personal understandings and allow the student to share their familial and historical
perceptions within the classroom and in their readingsr@dger combines personal knowledge
and experience, knowledge of history and cultures, experience with values and ideas, an

knowledge of other pieces of literature (Christenbury, 2000).

The painting course students were provided with the sévenn g | bwverbhs alpout
c hi | disted m ¢he previous exercise. To begin the exercise, we wrote two of the following
proverbs on the board and then discussed the meaning of them for ten minutes during which

was agreed that there were no wrong answers as tia@ aseanings were concerned.

Proverbs are learned through oral literacy, through parental and generational teachings
and through crossultural studies. | believe that, proverbs have been primary tools for teaching
in all communities. In this activity, weanted to implement proverbs in the teaching of language
and art. By means of this activity, we wanted to challenge the students by asking them tc
visualise their understanding into metaphorical symbols. By drawing, they would "see images

with the mind'sye," and they would translate these metaphors and symbols to pictures.
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The students were given blank paper and found to be very motivated in presenting their
own ideas and interpretations. The students were told to choose one proverb to make a
illustration for. They produced wonderful drawings and explanations. Each week, one lesson was
enough to make an illustration for many students but some of the students were not able to finis
their paintings and were thus, told to finish it at home. It took 3 wieknish the illustrations

of the following seven proverbs.

Here are the proverbs to be illustrated:

1. Parents are patterns.
2. Like hen, like chicken.
3. Little pitchers have great ears.
4. Like mother, like daughter.
5. Children are the keys of paradise.
6. Chidrenar e poor mends richness.
7. Blood will tell.
English Proverb: Children have wide ears and long tongues.
25 ls | A £ } 2.

3> LYs9dg
"353939dL 5g300 @Yooy 3‘;3(4)060 @S 3Mmdgero gbs"

This exercise can also serve as an exan
understanding of the proverbs they have learned. This actiwiy the students the chance to
share their interpretation of the proverbs and this enabled them to illustrate their interpretation:s

of the proverbs in their art classes.
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English Proverb:Children are the keys of paradise

"555‘(')3366 56056 L5>AMPbOL FoLowgdo”

If you ask me which proverbs tlahildren liked best and what value they found in the
proverbs, the answers to these and many ot
teaching, entertaining and you shouldndot mi

youthatthear e enjoying that activity.o

This activity was also a pilot exercise for b@hglish and Art teacherdo see if their
cooperation, might wor k i n itustrdtethe ptoverbdgyeheir t h e

interpretation in art classes.

English Proverb: Parents are patterns

sBABENTSARE BATS S —
"AIMdrgdo 5GH056 BoLsd>30 50838360
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Having seen that this activity was enjoyed by the students much more than we expecte
the English teacher (I) and Art teacher agreed that once the children learned new proverbs i
English language classes, the fgacher would be informed and be given the proverb list to be

drawn by the students. The students could draw whichever they most liked.

5.3.2. Stage 2: The Translation of the Proverbs

Proverbs exhibit culture specific properties, so language teachers migttiffiauéy in
translating and teaching vocabulary items that reflect the cultural characteristics of the languag
to their studentsThat stage was one of the important parts of our activity series and we spent
four weeks studying how to make translatiohshe proverbs.

Session 6: How to Do the Translation of Proverbs

Native speakers mostly play with the language of proverbs to create humour which could
only make sense to the listener when they know the proverb. The listener sometimes can make
directtranslation of the proverb and understand what it means in their native language, however
often the true meaning is lost in direct translation. Teachers use the method of direct translatiol

which is systematic and direct.

During the historical process ofeating proverhsan abundant number of sayings have
been translated from one language to another which have intimate cultural relations. This
translation also brought stylistic or me t |
reproducing symmetry and polishing the original. Despite these limitations translating is an

i mportant source of enlarging a nationbs pr

Beekman and Callow (1974: 139) suggested three ways of translating a proverb as

follows:
1. The wordsfollowing the proverb could be introduced as the meaning of the
proverb.
2. It can be replaced with an equivalent local proverb.
3. Its nonfigurative meaning could be stated straightforwardly.
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Letdbs see the following exampgs$es which w
English: Children have wide ears and long tongues.

Georgian: 1 1+ _ " ~» " 27 1.~ 7 1,11 1baySvis piriT simarTle

~ ~

RaRadebsdEnglish Translation: Tr ut h i s poured out of the

Turkish: B¢y ¢kl er evde s°yl er, Englishulriahsiation: d a m

Adults at home will saychildren from the roof will be notified.

In the examples abov&nglish, Turkish and Georgiam at i ons expr ess |
honesty is seen from the same point of view in different countries. The message identified fromr
the implications of these three nationsd p
not know the secrets and mysésti They do not hesitate to repeat everything they hear, so you

shoul dn't tal k about secrets with them. 0

One nationds proverb may not mean anyth

translation so it is bettéo choose the equivaleritom the othenation.

Georgian: _ + " 1 1o 1L 07" 1 T e
2wt 1417 0411177 1 Svilma rom dedis gulisaTvis xelis

gulze erbokvercxi moiwvas, misamagsmainc ver gadaixdiso.

English Translation: Whatever the child does, even if he/she makes scrambledeggs on

the palm of his/her hand, he/she cannot pay to his/her Mum for her care.

Turkish: Ana borcu °denmez.

English Translation:Ones debt s t o oneds mother are n
English: God, and parents, and our master, can never be requited.

Literal translation is using word for word translation which is not appropriate for the
proverbs above. For those proverbs, we just need to translate the proverbs in the way they a

meant.

The prowerbs studied were given to the Art teacher to do the illustrations of them in

painting classes. At the end of the lesson, the students were asked to think about Georgia
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children proverbs and try to translate them into English or find English equivatarrps as
homeworkto be dealt with in the next lesson. The students were asked to think about metaphor:

in proverbs and bring Georgian children proverbs to the classes for the next lesson.

Session 7: Becoming Aware of Own National Identity

The next exercise was the introduction of seif€@e or gi an proverinms al
English classes with their translations and then with their originals in art classes for the painting

activities.

| believe that identity is the terminology which helsta understand ourselves, the way
we see ourselves, and guides us in how we interact with the others within our first culture anc
other cultures. The students investigate the social identities found in their countries and discove
how these are expressedtheir beliefs, values, and behaviours through proverbs with the help
of soci al Il dentity theory. As | anguage awar
languages, the teachers should also develbpe ar ner s 0 a war byncengpang o f
the languages, analysing and reflecting their own language skills, as well as the foreign languag
Additionally learnersshould become aware of their own national identitgs well as the

national identity of those who speak the foreign languagehbsgtare trying to learn.

The proverbs they brought were checked to see if they were able to translate them in the
class and then suitable ones were chosen. Apart from those proverbs, the teacher also add

children proverbs and examples for translatimmlies.

The followingih Ge or gi an pr oV e rwers giverbto thet studehts anditee n ¢
translation activities were dondt contains Georgian proverbs with their English

equivalents:

T .. 0 s T et AT Ay T e " T sofelSi

rom mixvide igauri ambavi ymawvilsa hkiTxeo. English Translation: When

you go into the village, ask the child to tell you the truth.

T " 41 _+ 17 7 v 11« "dbavSvo saxli mkvdariao English

— ~ o

Translation: A house without children idead.
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T .+ 7 4% 1.7 17 . Kvici gvarzextiso.

~

English Translation: Thefoal jumps as their parent&ther) do.

T A e 77y T 10, T 1 Bevri Sili

Wiriao, cecxlic ari, vercxlic ariso.
English Translation: Havingmany children in the family is fire as well as silver.

T o417 A7, 1,0 w7 Xem gamoisxaxilio rac
mama, isic Svilio. English Translation: The fruitripesin the tree, the child is
raised up by his/her father.

9 Jo 21501 117 0 ” " _d1, . , Dedanaxe, mama naxe

~

Svili ise gamonaxe
English Translation: Look at mother and father and decide about the child.

9«1 .70 w1 21, .+ 1. .vaSlis1 xidan isev vaSli

Camovardebadznglish Translation: Apple falls from the apple tree.

At the end of the activity, the proverbs were given to the Art teacher for their painting

class activity. They were asked to think about general characteristics of children for the next
lesson as homework.

Sesion 8: Come Up with the Remainder of the Proverb

We gave 25 students seven English proverbs about children and asked them to come u
with the remainder of the proverb and work in pairs to make meaningful proverbs. Their insight

was surprising. In this activity the use of English and Georgian dictionveaiesot allowed.

We presented each student the proverbs with ssing word to encourage them to
understand the basic principles in a proverb. When you see the answers, please keep in mind tt
they know less about the features of the proverbs. Thatitpdasted a teaching hour with a
discussion about the meanings of the proverbs.

Here are some examples from the students
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//////

1. The apple never falls far from ééeeeeéeé

Roof, tree, garden, house, hand, Widly, mouth

""""

2. Childrenand foolscannot é é é é éé . (| i e)

Hide, dance, read, cook, sing, believe, share, wahave,drivejnderstand

3. Li ke father | ike €é., |like mother |I|ike
Angry/ happy; boss/ teacher; house/ home/ lgry; grandfather/grandmother

4, Boys wil/ be ddyg éééeé(

Running, energetic, lazy, children, outside,happy, smokiugid,

aggressive,violent,drunk,sporty

/////

5. Children have wideéeéeéeéee.tohguey s) and | o

///////

6. Agrowing youth has a wolf i(pelyhi s éééeéecée

Mouth, dreams, exas, future, mind, bag, thinkinganths, eyes

,,,,,,,,,

7. Theape thinks her own bdbeaatfu)eéeéééécéecee.
Best, first, always, hungry, at home, reading,special,unique

We wanted t o i mphility n&entifffing thesmeanthg af prevérbs and
using them properly. As you see from the
proverbs are worded their answers might be surprising when they are given the beginnings o
proverbs and then expedtéo come up with their own endings or words. The students should
always keep in mind that proverbs are metaphorical. All the proverbs above use metaphorica
| anguage so their meaning IS not apparent

faca difficulties in guessing their meanings. None of the students gave correct answers.
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Session 9: Decoding Metaphor in a Proverb

| think that metaphorical understanding is crucial for a proverb and a learner should be
able to interpret the figurative language in a proverb so that it does not discourage him/her fromn
continuing to learn more. We conducted this session with the ginuBaglish classes, and

focusedomi d e c odi n g ineeptoeep.h or O

There is a view that understanding metaphors is a more complex process than
understanding literal sentences, so before we started the activity the students were informe
about the kind ometaphors existing in proverbs. They were taught how the listener is given the
chance to see one thing in terms of another and were expected to relate the known figure t
another to identify the message conveyed by the context. When the metaphonieamflgah
is a collective consciousness of the society, is selected from daily life and it is a common figure,
it was quite noticeable for the students that the degree of the emotional impact on the listene
was more intensive. It was also easier forgteents to identify the initial idea hidden in the
figurative meaning, so they quickly grasped the presuppositional background of the proverb.
(Rusieshvili, 2005)

Decoding metaphor in Achildrendo proverbs

It can be observed in the follang examples which include metaphors and convey a
message associated with them:

1 Children are the keys of paradise
Metaphor: key, paradise

Meaning: Children are valuable for a family
1 All (his) geese are swans

Metaphor: geese, swans

Meaning: Fomothersher child is the best.
i The apple never falls far from tree

Metaphor: apple, tree
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Meaning: A child shows his ancestry.

1 Children have wide ears and long tongues
Metaphor: ear, tongue

Meaning: Children tell the truth

It was quite noticeable that the stuttepaid more attention to the metaphor in a different
culture after having learned the metaphorical expressions in the proverbs. Discussing the
met aphor di dnot deter t hem,; on the contr at
objects in an indirect nmmer, which was useful to the students. As we carried out more
exercises, the students understood more about proverbs and they learned more about what

proverb was.

We tried to keep the | esson focused on
Georgian and Turkish nations in order to see how those three nations reveal the same kind of

emotions in certain situations.

The proverbs mostly show kinds of different emotions regardless of the period of time or
the cultural and geographical space theg In. In proverbs the essence of human experience is
expressed, and many of the activities are common to all people no matter what nationality the
are; because birth, death, weather conditions, seasons etc. are all universal phenomena which :

reflectad in each culture, and hence, in its proverbs.

The proverbs dealt in the classes were given to the Art teacher at the end of the lesson t
be illustrated in their art classes.

5.3.3. Stage 3: Speaking Activities With Using Proverbs

The stage of the activity toakthree week time because we wanted to make sure that the
students can talk about general characteristics of children. We wanted each student to se

something about that and to make them active in classes.

Session 10: Speaking about the General Charaagcis of Children
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| believe that speaking is the key step in language learning. Those who just learn to write
and somehow communicate would be like a person with only one legamnotsufficiently use
all their body organs. Teaching proverbs during speaking lessons can be a great way to get tf
|l earnersd attention. Motivated students ma:

will be inspired to talk and at the same tintaqtice the language more.

This activity period and these examples proverbs were a brainstorming session for then
to remember and think about childhood. Because the students are close to this age group, th
were good at identifying the main charactersti that age. They were selffitical and seemed
to think about their ageelated childhood problems as well. The students in our classes were at a
point in their lives when their personal characteristics rapidly develop as they are growing up. In
order b effectively understand, they were expected to be aware of the uniqueness of childhooc
because knowing the abilities and limitations of a particular age group who share common
characteristics is important b e fhistomc, wanted t u c
to remind them of childrendsdé habits.

After thinking about general characteristics of children, we had a conversational class as

a result of which thetudents produced a list including the following:

Children are always active and wantplay games.

Children believe in and tell everything they hear.

Children like to cry.

Children believe that lying helps.

Children are afraid of being punished, so they are careful.
Children learn by repetition.

Children love their parents a lot, esgdlgi their mothers.

Children feel they are loved and given value by their parents.

© © N o o s~ w DR

Having many children in the family is sometimes a problem.

|
o

Sons learn from their fathers.

11.  Every parent thinks they have the best child.

The art teacher was informed about the characteristics of children in general and it was
her turn to lead an activity about this topic. In her classes, the art teacher asked students 1
visualise a characteristic of children form those listed abovEhe stidents made high
qualityillustrations about that topic in their art classeand were excited to be part of this

research because they felt that they were learning. Their example characteristics were clearer tr
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time and the visual materials significanthelped visualise child and family relations and
childrends habits. They were given a chan
their ideas.(See Appendix 3: Visualising English, Turkish and Georgian Proverbs for

Intercultural Competence)

Session 11: Matching the Proverbs with the Characteristics of the Children

| chose six English proverbs from the listfofp r over bs a b Dha students i |
were given the following proverbs in order to match them with the characteristics of threrchil
in the appropriate proverb. This activity lasted a teaching hour. They were expected to
understand semantic value of the proverbs and gain a deeper knowledge about proverbs.

Here are the proverbs:

1. Children and fools cannot lie

2. Better children weeghan old men

3. Spare the rod and spoil the child

4, Like father like son, like mother like daughter

5. The best smell is bread, the best sawalithe best love that of children
6. A motheroés |l ove is best of all

The students were asked to fill in the followingdialogue with the most suitable

proverbs above:
Dialogue 1:
Tom: What is the best thing about having a child?

Emily: A mother's love for her child is like nothing else in the world.

rrrrrrrrrrrrrrrrrrrrrrrr

Tom: Giving all your love to your children.
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Emily: So many things, | don't think you can pick just one. How do you think?

Tom: The feeling of getting love from the moth)

,,,,,,,,,,,,,,,,,,,,,

eééeeéeeééeecéeecéecéecée
Emily: The way mothers discipline their children is important as well.
Tom: | agree that it will hava huge impact on wth children will become in the future.

,,,,,,,,,,,

Emily: The proverbsay6 3) éééééeéeeeéeeéeééé.

,,,,,,,,,,,,

Answers:

1- The best smell is bread, the best seasoning salt; the best love that of children.

2- Amother 6s | ove is best of all
3- Spare the rod and spoil the child.

4- Better children weep than old men.

The messages in the above proverbs were not difficult for the students to identify. We
always kept in mind that, when it was time to talk about the structure of a proverb, we were

careful with the language and not to lose the attention of the classroom.

Language teachers often find that their students have simplistic beliefs about a nation
where the language they are learning is spoken. In other words they have stereotypes or lack
information about life in other countries and about the people whaohere. When people have
little direct knowledge and experience of the other group, they can easily fall into stereotyping,
even within their own society by using national stereotypes and caricatures. The fact that
Afteachers are i mps$ forcintetattign wihr pegpla whomagt only esgeaknae r
different language but are also from a different country with a different culture and social

identitieso shoul dnot be mi ssed.

We wanted the students to see that although each culture has its own féagyrbaye

per haps mu c h mor e i n common t han we t hin
Commentaries |ike AAh, we also say or thin
but in a different way, "1 hewmrmesnywlyemndf &
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proverb corresponds to our Y, 0 started an
teacher and among colleagues, with no fear of making mistakes and in a new relaxed way.

The next step of this activity was matching proveidisout the general characteristics

of children with the illustrations.

We used the visual materials and asked students to identify the relevant proverb from the
list of six. At the end of the activity, the students were able to identify the main characteristics of
children and tell six proverbs about them. The main contahut learning was from our visual
materials which played a major role in encouraging students to talk freely. Proverbs provided &
great resource in the use of visual materials and those materials helped us show the meaning a
usage of each proverb. Inher words, the use of cartoons helped students visualise the meanings

of the proverbs.

| believe that although some proverbs are relatively easy for students to learn, there are
many proverbs that may not be easily learned. Using illustrations may baelpfyl for them
in such cases. We experienced that visual resources were more effective in motivating a learn
and attracting his or her attention to the learning materials, so we think that proverbs should b

illustrated and presented visually in cless

5.3.4. Stage 4: Vocabulary Activities With the Proverbs
Session 12: Dealing with the Concepts

The teacher provided a | ist of concepts
the students to match each proverb with a related concept. The proverbs were from the list c
AEngl i sh pr ov er IHere adtlee cdncepthto ble deatiewn 0

Children- hunger- honesty educationvalue-guilt-discipline-respect
Proverbs to be matched with the concepts are in the following:
1. Godos |l ambs will play.
2. A growing youth has a wolf in his belly.

3. Spare the rod and spoil the child.
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4. As the twig is bentso is the tree inclined.

5. What children hear at home, soon flies abroad.

6. God, and parents, and our master, can never be requited.

7. When children stand quiet, they have done some ill.

8. Children are poor menods richness.

a) Choosethe right proverb above which suits best to the following dialogue

Dialogue2:

Cindy: | thought it was cute when my daughter was being noisy when the guests arrived.
Emily: You noticed that she still does the same when she's grown up.

Cindy: Unfortunately, | encouraged her to be so.

Emily: éééeéééécéééeéeéeéeé.

Cindy: Early influences have a permanent effect.

(Answer: As the twig is bent, so is the tree inclined.)

As we did more exercises in the classes, the students were increasingly en@yingeth

spent learning proverbs and the vocabulary they contain. That activity was also helpful for them

in developing their vocabulary and they all enjoyed the metaphorical figures in the proverbs

above. It was done in a teaching hour time.

Session 13: Chosing the Right Concept

Sometimes the translation of a proverb is less important than the concept it reflects.

Focusing on the concept is more important than making an absolute translation. In the following

exercise, the students were asked to find tleecbconcept the proverb expresses. This activity

lasted a teaching hour.

125



1. Which of the following proverb means

youngo?
1 Youth and white paper take an impression. ( TRUE)
1 Happy is he that is happy in his children

1 A wise son maketh a glad father, but a foolish son is the heaviness of his mother

2. Which of the following proverb means
i A motherds | ove never ages. ( TRUE)
1 The apple never falls far from tree

1 Rule youth well, and age witlle itself

3. What characteristics of children are indicated in the concept of the proverb
AChil dren and fools speak the trutho?

Education/ Honesty / value

4. What are the indicated concepts about
wi | | pl ayo?

Valueof youth like to have fun / cause problems in the family

Session 14: Word Order in the Proverbs

The following proverbs were specifically chosen from the lisidEn gl i sh pr c
about c simcé aur neaim docus every time was to teach the students proverbs and their
concepts so that we coulthprove cultural awarenessThe students were asked teamler the
proverbs. This activity took a teaching hour. The proverbs below together withmbanings

were discussed.
e.g: not, where, is, are, not, children, heaven
(Where children are not, heaven is not

1. patterns, parents, are
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Answer: Parents are patterns.

2. men, what, them, mothers, are, their, made
Answer: Men are what their mothers madethem.

3. IS, hundred, one, father, thanasters, school, a, more
Answer: One father is more than a hundred school masters
4. meat, small, have, birds, must

Answer: Small birds must have meat.

5. men, better, weep, children, than, old

Answer: Better children weep than old men.

6. own, man, his, thing, every, best, likes

Answer: Every man likes his own thing best.

The next teaching exercise was completing the proverbs with one word which led to a
discussion about the concepts of the proverbs. The students Wetktaschoose the

right word for the right proverb.

Richness tell- daughter whip- children- love- apple fed- tree- time

1. A motherdés éééé.. never ages. (|l ove)
2. Bl ood will éeééeééeée. (tell)

3. The ééééé never falls far from tree. (
4. Li ke mot her | i(daughteg)é é € é é

5. Children must be ééé.. (fed)

6. Love well, éé well . ( whip)

7. As the twig is bent, so is the éééée i
8. €eééé.. is the rider that breaks youth
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9. Happy is he that is happy in his éééée

10. Chil dren are poor menods ééé(richness)

OQur aim was always to teach as many fAch
conscious of that goal which was essential for our project. This activity was completed with the
explanations and meanings of the proverbs below. That activity helps th&m mreaningful

proverbs and take the features of proverbs into consideration.
They were asked to find and choose the missing word in the following proverbs:

1. Smal | eééée. must have meat.
(Birds) - Children/ birds / cows

//////

2. Chil dren and ééééeéé. cannot i e.
(Foolg - Brothers/ friends /fools

3. The ape thinks her own babes éécéee.

(Beautiful)- Ugly/ beautiful/ hardworking

,,,,,,

4. Where childrenaraot¢ é é ééé i s not .

(Heaven - Hell / househeaven

Session 15: Acting Out the Proverbs

We expected several students to imitate and act out the proverbs from our list. The res
of the class tried to guess the proverb. This game brought the students together and creats

laughter and lifdime memories.
The following example proverbs were whk@ the class during a teaching hour:
1. Happy is he that is happy in his children
2. Love well, whip well.

3. Better children weep than old men.
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4. Boys will be boys.
5. Children have wide ears and long tongues.

That activity was a good energiser for the students at the beginning of the aladsles

proverbs were easy to act out. The idea of using proverbs for acting out was a good idea and tt

students were observed while playing this game even in the bmsak ti

Because we focus on teaching proverbs in context or conversational dialogues to see

the right usage of them, after each activity, the students were mostly asked to fill in the

dialogues with the right proverbs in our exercises:

Dialogue 3:

Sandra: My eighyearold son has so much fun whispering about harmless secrets with

his friends.

Cindy: My daughter likes whispering secrets as well.

Sandra: Is there anything happened that worried you?

Sandra: My eleven year old nephew one day gotlhyhis secret.
Cindy: Adults should not say things where children can hear them.

Sandr a: I |l i ke the pr ov@msbher: €Elldran dave wide é é é

ears and long tongues.)

Session 16: Proverb Crossword

There is a list of words below and these wordshédiden in the puzzle. The words have

been placed horizontally, vertically, or diagonallyrontwards or backwards. The proverbs

below are missing one word and the students were asked to choose the right word for eac

proverb and then to draw a circle anduthe word when they located a word. They were

expected to complete the following dialogue by using the right proverb from the list below.
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Birds-apple-weepdaughter-heaverrhappy-love-earstonguespatterns

s kb1 |R|d|s]|e

Better children ééé.than old men. ( w
Li ke mother | ike éééééé (daughter)
Parents areéééeeeee..( patterns)

The ééééé. . never f(applels far from tree.
A motherés éééeéééeé. is best of all . (
Children have wide ears and | ong éééé
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s 7z 7z oz

Y4

Little pitchers have great ééééeéee. (ea

8. Smal | é é é Bavamaats (thirds)

9. Happy is he that is éééé.. in hi
10. Where children aismot(heaven) é é é é é é
Dialogue4:

Mark: You like sweets so much.
Emily: It helps me for my mood.

Mark: How?

Emily: Eating sweets makes me smile; otherwise | am sometimes miserable.

Mark: Are you sugar sensitive?
Emily: Yes, My mother really likes sweet foodso.
Mark: ééééeééeééeéééecé

Answer: Like mother like daughter.

5.3.5. Stage 5: Use of Proverbs to Practice Grammar

s chi

The following proverbs are arranged according to the grammatical categories of their

core elements. The students were also asked to analyse their structure from the grammatic

point of view in English classes. The metaphorical ones and literal proverlall aeasy to

understand because as you see in the following, the proverbs were carefully chosen and the

have similar literal and metaphorical meaning. The proverbs were given when the grammatica

points were the related titles. Those proverbs werehiaisn 4 weeks and the teacher was

careful to include those proverbs into the teaching.

Session 17: Using Proverbs to Teach Grammar
Here are the proverbs and grammar titles chosen:
Relative Clauses:

i He that has no children knows not whate is
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1 Happy is he that is happy in his children.

1 It is a wise child that knows its own father.

Adjectives:

1 The best smell is bread, the best sawalt; the best love that of children.

1 Wise child is a father's bliss.

i Little pitchers have great ears.

i Chil dren are poor mends richness.

Adverbial Clauses:

1 A son is a son till he gets him a wi
her life.

i Twist the wand while it is green.

1 Children suck the mother when they goeingand the father when they are old.

1 Children when they are little make their parents fools, when they are great they

make them mad.
1 When children stand quiet, they have done some ill.

1 Spare when youdbre young, and spend wh

5.3.6. Stage 6: Visualizirg Proverbs for Intercultural Competence
One of the most interesting parts was visualising the proverb. This activity was carried
out in art classes by giving the students the lisidfur ki s h, English and

p r o v emd@askiaog them to vislise the proverb according to their understanding.
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Session 18: Visualising English, Turkish and Georgian Proverbs for Intercultural
Competence

The purpose of this activity is to help the students improve their understanding of other
cultures byeducating them in the use of multicultural proverbs in coodtsiral instruction(See

Appendix 3: Visualising English, Turkish and Georgian Proverbs for Intercultural
Competence)
Georgian Proverb:” _ « =7 /1 171 _ /-, A I, A B %

L. A = o ~

iseTixidi gasde, rom SviliSvilmac zed gaiard@3ne should build a bridge for his children to

use.

/ = 24
BOCO), a3 9695 9go0erdsE BYw o505 mbem” é

The base of the activity was carried out in English classes by giving them the English
translations and doing speaking activities. Finally the Art teachers were given the Georgian
translations in art classes that the proverbs were expected to be iltlblyatee students. The

research team was more motivated every day and the behaviour of the students were wort
observing.

Proverb6:7 7+ _+ _ 1771717 7-2d 1, /17 1r - 7 ~."bavSvsa hkiTxes:

raTa stirio?Ggamdis da vtirio.(Georgian) The child wasasked why he was crying and he said
he did because he found it easier to get what he wanted.
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In the first activity, they were also asked to draw a picture with the friend sitting next to
them, if they wanted to, and some of them liked the idea, which made the exercise more
enjoyable and productive but they liked to work individually rather thagroonps. As we want
to i mprove the studentsd cultur al awarenes:¢
we wanted Georgian students make il lustrat:i
proverbs about children’ after they were givenettmeanings in English and Georgian

language.

Turkish Proverb:Yavr u kukun di |Qnlgit enothemaunderstandsahe yoang
birddéds song. (Tur ki sh)
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